Improving Students’ Recount Text Writing Achievement by Using Corrective Feedback at the Tenth Grade of MA Al-Qodiri. by Bariroh, Rima Rohmatul
digilib.iain-jember.ac.id — digilib.iain-jember.ac.id — digilib.iain-jember.ac.id — digilib.iain-jember.ac.id — digilib.iain-jember.ac.id — digilib.iain-jember.ac.id
IMPROVING STUDENTS’ RECOUNT TEXT WRITING ACHIEVEMENT  
BY USING CORRECTIVE FEEDBACK AT THE TENTH GRADE 







Submitted to State Institute of Islamic Studies of Jember  
to fulfill of the requirements for the degree of Sarjana Pendidikan (S.Pd)  
Faculty of Tarbiyah and Teacher Training  





























STATE INSTITUTE OF ISLAMIC STUDIES OF JEMBER 












Rima Rohmatul Bariroh, 2020: Improving Students’ Recount Text Writing 
Achievement by Using Corrective Feedback at the Tenth Grade of MA Al-Qodiri. 
Key words: students’ writing achievement, corrective feedback 
 
 This research is about improving students’ recount text writing acievement 
by using corrective feedback at the tenth grade of MA Al-Qodiri. The students of 
X IPA 2 had problem on writing. Based on an interview with the English teacher, 
the students’ writing achievement was still low which was percentage as 20% and 
the average score was 64,72. The students immediately wrote what they thought 
without regarding their writing was correct or not and wrote their assignment 
freely. They felt it was not necessary to consult their writing to the teacher. After 
discussing with the English teacher, we decided to implement corrective feedback 
strategy. Corrective feedback is one of appropriate strategies to improve students’ 
writing achievement. Corrective feedback could give a general mark or note for 
the students about their errors. Thus, in this research the researcher used 
corrective feedback strategy to improve the students’ writing achievement.  
 The research questions in this research were, “How could corrective 
feedback improve the students’ recount text writing at the tenth grade of MA Al-
Qodiri?” and “What aspects of writing do the students get improvement?. The 
objective of research was to describe how corrective feedback could improve the 
students’ recount text writing achievement at the tenth grade of MA Al-Qodiri. 
 The approach used in this research was Classroom Action Research 
(CAR). The classroom action research design used in this research was a 
collaborative classroom action and research. The researcher conducted this 
research at X IPA 2 MA Al-Qodiri which consisted of 21 students. This research 
was conducted in one cycle. The cycle consisted of four steps: planning, acting, 
observing and reflecting. To collect the data, the researcher used the students’ 
writing test, interview, field note and document review. The test was utilized to 
find out the improvement of the students’ writing after the research was 
conducted.  
 The result of the research showed that 71% had achieved the criteria of 
success. The criteria of success in this research was if the students reached the 
minimum score (75) are equal to or higher than 60% of total students in the 
research, thus it could be considered successful. The element of writing which got 
improvement since teaching and learning process was vocabulary, grammar 
(tenses), and mechanic. 
 The researcher gave suggestion to the English teacher to implement 
corrective feedback in every writing assignment to help the students improve their 
writing achievement. The researcher also gave suggestion to the other researcher 
to conduct better research and emphasized more on the content and organization 
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This chapter presents the background of the research, the research 
problem, the objectives of the research, the significance of the research and 
the definition of keyterms. 
A. Background of the Research 
Writing is a process of expressing an idea, feeling, and thought in a 
written language. In daily life, people share news or information in the 
form of newspapers, articles, or even short messages. For instance, a 
student writes his or her ideas in a paper, a journal, an essay, or even a 
diary. Moreover, in this technology and globalization era, the need for 
communication also increases. Students who have many relations or 
friends abroad need to communicate in an effective way. Sending 
messages through email, chatting, and sharing blogs is an effective way to 
communicate with relations or friends abroad. Those are in the form of 
written text. It relates to Qur’an surah Al Alaq verse 4: 
            





From the surah above Allah teaches humans how to write using a 
pen. This is a very big favor from Him, and as an intermediary for mutual 
understanding between humans such as the ability to give verbal 
                                                          
1
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expression. If there is no written culture of writing, surely that knowledge 
will be lost, there are no traces left from this religion. Since writing is a 
binder of all kinds of knowledge and all kinds of knowledge, writing is 
intermediary limits and maintains information and expressions from the 
foregoing. Writing is a tool to connect and relay knowledge from people to 
people, generation to generation, time to time, so that knowledge is 
maintained and protected, then for that knowledge develops and increases 
according to what Allah SWT wants. In an Atsar it was stated: "bind 
science with writing". 
Writing is one of language skills which is very difficult to be 
learned by the students, even for the learners of junior and senior high 
school. J.B Heaton stated that the writing skill is complex and sometimes 
it is difficult to teach, requiring mastery not only grammatical and 
rhetorical devices but also conceptual and judgmental elements.
2
 
According to Jeremy Harmer, when writing, students frequently have 
more time to think than they do oral activities. They can go through what 
they know in their minds, and even consult dictionaries, grammar books or 
other reference material to help them.
3
 Sometimes students have trouble 
when they want to express their feelings, opinions, ideas in written form. 
They are confused about the sentence structure, the word form, and the 
word choice. It makes students considered writing an English text is a 
difficult lesson and an uninteresting skill to be learned. 
                                                          
2
 J.B.Heaton, Writing English Language Tests (USA: Longman, 2000), 135. 
3





Therefore, students have to be able to arrange texts based on the 
standard competence and basic competence in curriculum of education 
level 2013 for senior high school in the tenth grade. It has been mentioned 
that the students should be able to compile oral and written recount text, in 
the form of work reports and historical event descriptions, by paying 




Based on the result of the preliminary study through an interview 
with the English teacher who teaches English in class X, she stated that the 
students got problem or difficulty in writing. The students’ writing was not 
satisfying. This happened because commonly the students did not care 
about their grammatical structure and vocabulary. Usually they 
immediately wrote what they thought without regarding if their writing 
was correct or not. They felt it was not necessary to consult their writing to 
the teacher. Then, they wrote their assignments freely. 
The students also had not memorized yet about irregular and 
regular verb whereas it is very important when they are required to write 
about the past activity in which the verb must be changed into the past 
tense. Then, it could all be overcome by the way they are required to carry 
the dictionary or memorize vocabulary at each meeting. If the students do 
not obey the rule, the teacher may give them punishment. 
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Another problem was on the grammatical aspect. The various 
grammatical structures made the students confused with the location of the 
function or meaning which was implied. For instance, they wrote “I am go 
to Surabaya yesterday with my father” while the correct one is “I went to 
Surabaya yesterday with my father. The next students’ difficulty was in 
determining the sentence structure they would use. For example, in writing 
a verbal nominal sentence they wrote “I hungry” while the correct is “I am 
hungry”.  
The last problem was the teacher’s strategy. The teacher rarely 
asked the students to write even though the material is about writing. For 
example, when the material was about descriptive text in the previous 
semester the teacher only gave the students some texts about descriptive 
text then she asked the students to translate it. But, the teacher never asked 
the students to write about themselves and the teacher only gave signature 
and some correction without any explanation. She said that she only 
wanted to know the students' ability in writing. Apparently, the students’ 
ability in writing was still low. 
In fact, the students’ writing score was still low. It was under the 
passing grade. Based on the interview with the teacher, she said that the 
criteria of success of the tenth grade of MA Al-Qodiri is 75 while in the 
students’ cases, only 5 students out of 25 students who achieved it. It 





that the students had problem in writing and the teacher needs more 
suitable strategy to improve students’ writing. 
From the problem above there should be a strategy that can be an 
effective way to teach writing which allows the students to identify their 
errors in their writing and to improve their writing ability. In this case, the 
researcher assumed to apply a strategy which was recently used to 
improve students’ writing achievement; that was corrective feedback. 
Corrective feedback is an effective way to indicate students' mistakes by 
providing information for revision in a certain way in the writing process. 
Mentioned by Lee, feedback is the feedback teachers give on students’ 
errors, which could be either direct or indirect. Direct or indirect here are 
the ways in giving feedback to the students’ writing.
5
 In the context of 
teaching, feedback is information given to the learner about his or her 
performance of the learning task, usually with the objective of improving 
their performance.
6
   
Therefore, corrective feedback is one of the appropriate strategies 
to improve students’ writing achievement because corrective feedback can 
give a general mark or note for the students about their errors. The 
students would know which one is incorrect and should be revised. 
Corrective feedback also made the students understand about their strength 
and weakness that the teacher gave on grammatical errors. Giving 
                                                          
5
 Icy Lee, “How Do Hong Kong English Teachers Correct Errors in Writing”, Education Journal, 
1 (Summer, 2003), 154. 
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corrective feedback could make the students used to be reminded about 
their error and over time they would remember. Then, they would not do 
the same errors. 
Supported by previous studies which used corrective feedback to 
improve students’ writing skill, the previous research was conducted by 
Muhammad Mujiburrohman entitled “Improving Students’ Descriptive 
Text Writing Achievement by Using Error Corrective Feedback” In his 
research, Mujiburrohman used classroom action research. The objective of 
his research was to know how the use of error corrective feedback can 
improve the 7
th
 A students’ descriptive text writing achievement. The type 
of feedback given was written feedback in the form of explicit error 
correction feedback focusing on the errors of the students’ writing 




The result of Mujiburrohman’s study could be concluded that the 
use of error correction feedback could improve the 7
th
 A students’ 
descriptive text writing achievement. The improvement could be seen 
from the mean score of students’ writing test which increased from 67,6% 
in the students’ previous writing to 73,44% in cycle 1. From the test, it 
was found that the students who got score ≥ 70 were 20 students or 80% 
and the students who got a score under 70 were 5 students or 20%. It 
showed that the writing achievement test of cycle 1 had fulfilled the 
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Another previous study was conducted by Sholfiyatuzzahro 
entitled “Grammatical Accuracy using Teacher’s Written Corrective 
Feedback”. In her research, Sholfiyatuzzahro used classroom action 
research. The purpose of her research was to improve grammatical 
accuracy in writing descriptive text by using Teacher’s Written Corrective 
Feedback and to know their perceptions toward the application of the 




The result of the action in Cycle 1 had been successful because the 
percentage of the students who got score ≥71 in the writing test was 72% 
or 26 of 36 students. After the application of Teacher’s Written Corrective 
Feedback in Cycle 1, the students gained more knowledge about the 
grammar target. The students also could compose a piece of writing on an 
average of 80-161 words. Besides, some students were able to write more 
than the expected words in this research that was 150 words. The result of 
student’s grammatical accuracy in writing tests in Cycle 1 improved 
because the students had already got the feedback on their draft, they also 
got the additional explanation from the researcher, and further, they had an 
opportunity to practice the grammar in revision session. 
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Based on those previous studies, they had different purpose. 
However, there had not been studied yet that giving corrective feedback in 
a written and oral correction in making text or paragraph. They were 
inclined to focus on giving written feedback only in students’ writing. 
Therefore, it was necessary that the researcher needed to conduct this 
research by using written and also oral corrective feedback on students’ 
writing tasks while giving some pictures to provoke the students in 
expressing their idea or feeling into written text.  
Then, the researcher followed the material about recount text based 
on the standard and basic competence in the curriculum of education level 
2013 for senior high school. The material was taught in the X class 2
nd
 
semester. The topic of recount text was not taught by the teacher yet. 
Therefore, the students still did not understand about it. Then, the 
researcher was going to explain the recount text, the purpose of recount 
text, the generic structure, language feature and gave the example of it. 
According to Anderson cited from Eni Yustina’s research recount text is a 
text which lists and describes past experiences by retelling events in the 
order in which they happened (chronological order). The purpose of 




Based on the description of the problem above, the researcher was 
interested in conducting research entitled “Improving Students’ Recount 
                                                          
10
 Eni Yustina, dkk, “Improving Students’ Recount Text Writing by Using Picture Series”, (Article 





Text Writing Achievement by Using Corrective Feedback at MA Al-
Qodiri in Academic Year 2019/2020”.  
B. Research Questions 
Based on the background of research above, the researcher 
formulated the research questions as follows: 
1. How could corrective feedback improve the students’ recount text 
writing at the tenth grade of MA Al-Qodiri? 
2. What aspects of writing do the students get improvement? 
C. The Objective of the Research 
Based on the research questions above, the aim of the research are  
1. To describe how corrective feedback could improve the students’ 
recount text writing achievement at the tenth grade of MA Al-Qodiri. 
2. To identify what aspects of writing that the students get improvement 
D. The Significance of the Research  
The writer hopes that this research could give some benefits in the 
English teaching-learning process, especially in improving writing skills. 
There are two kinds of significances in this research: theoretical 
significance and practical significance.  
1. Theoretical Significance  
The result of this study could add existing knowledge about corrective 







2. Practical Significance  
a. For the teacher, the result of improving students’ writing skills 
through corrective feedback could be used as a reference in order 
to improve students’ writing skills.  
b. The result of the research could be useful to other researchers who 
want to conduct the research which is related to the same theme 
that is improving writing skills. 
E. Limitation of the Research 
Based on the problem, the researcher limited the problem 
mentioned in this research in order to achieve the goal of the research. The 
researcher only focused on the use of direct corrective feedback combined 
with explicit correction oral corrective feedback as the strategy to improve 
students’ recount text writing achievement at the tenth-grade students of 
MA Al-Qodiri especially class X IPA 2. The material was about recount 
paragraph which was taught in the second semester and the topic was 
about the students’ past experience and unforgettable moment. 
F. Definition of the Key-terms 
1. Corrective Feedback 
Corrective feedback is a strategy to help students correct their 
writing by pointing out the errors and giving the correct one and the 
teacher evaluates students’ writing by providing any information 
about correctness in order to remind them of which forms are 





This research used written and also oral corrective feedback on 
students’ writing tasks, while the students were asked to bring some 
pictures to provoke the students in expressing their idea or feeling into 
written text. 
2. Recount Text Writing  
Recount text is a text which tells about the past activity. In this 
research, the students had to write recount text with the topic about the 
students’ past experience. They had to write one paragraph only which 
consists of at least seven sentences on the exercise of writing and ten 








REVIEW OF RELATED LITERATURE 
The review of the related literature in this research contains of 
previous research about corrective feedback, the definition of corrective 
feedback, types of corrective feedback, the definition of writing, aspect of 
writing, and paragraph. Besides, the previous studies will be presented in turns 
in this chapter. 
A. Previous Research 
Previous research contains research results which are relevant to 
the research that had been conducted by the researcher. The previous 
research had been conducted by several researchers but each research had 
its own uniqueness. This is due to differences in places of research, 
research objects, and literature used by researchers. 
1. The first research was conducted by Ubayu Yahya in 2016 entitled 
“The Use of Written Corrective Feedback to Improve the Tenth Grade 
Students’ Writing Skill of Descriptive Text”. In this research Ubayu 
used qualitative research and the type was a descriptive case study to 
attain the data. This research focused on what kind of written 
corrective feedback used by the teacher. The teacher used direct 
corrective feedback, indirect and metalinguistic corrective feedback to 
correct the students’ writing work of descriptive text.
11
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Firstly, the teacher used direct corrective feedback by inserting 
missing words, crossing out, circling or underlining the students’ 
errors then replacing with the correct linguistic form. Secondly, the 
teacher used indirect corrective feedback by giving a question mark (?) 
near the errors of the students. The last is metalinguistic corrective 
feedback, the teacher used it by crossing the incorrect form, then 
giving a note to remember the errors.  
From the three types of written corrective feedback, the teacher 
stated that almost all the students liked and understood direct 
corrective feedback. In direct corrective feedback, the teacher crossed 
out, underlined, or circled the students’ errors and gave the correct 
answer. The students preferred direct corrective feedback because they 
really understood about their errors and the teacher gave the correct 
form and also short explanation about the errors. Hence, they did not 
only know the correct form but they also could reconstruct their errors 
to become good written text.  
2. The second research was conducted by Yustina Priska Kisnanto in 
2016 entitled “The Effect of Written Corrective Feedback on Higher 
Education Students’ Writing Accuracy”. In this research, Yustina used 
a quantitative research design with 43 Indonesian student participants 
majoring in IT. The result showed that there was an improvement in 
the students’ accuracy within both direct and indirect WCF groups. 





accuracy improvement. With the change of the mean number of error 
6.17, it was revealed that there was no significant improvement in 
error rate based on the result of pre-test and post-test in the indirect 
written corrective feedback. On the other hand, with the change of the 
mean number of error 27.4, there was a statistically significant 
improvement in accuracy in the direct WCF.
12
  
From the result, it was revealed that the writing accuracy 
improvement of the students receiving direct WCF was statistically 
significant while the writing accuracy improvement of the students 
given indirect WCF treatment was not. 
The difference between Yustina’s research and this research 
were the design of the research. She used corrective feedback to 
correct students writing in narrative text while this research was to 
correct students writing on recount text. The similarity between both 
research was on the focus of the research which is writing skills.  
3. The third research was conducted by Bayu Aga Aprilian Pratama in 
2018 entitled “Written Corrective Feedback on Students’ Research 
Proposal in Academic Writing Course at English Teacher Education 
Department of Uin Sunan Ampel Surabaya”. In his research, he 
investigated students of English teacher education department. The 
focus of his study was on the types of written corrective feedback 
applied by the teacher on students’ research proposal in “Academic 
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Writing in Research” and the data were collected in descriptive 
qualitative research. There were four types of written corrective 
feedback that were applied by the teacher on the student’s research 
proposal in “Academic Writing in Research” course B class but the 
most commonly used on the students’ research proposal was direct 
corrective feedback. There were 71 direct corrective feedbacks 
(43,55%), 52 focused feedbacks (21,47%), 35 indirect corrective 
feedbacks (31,90%), and 5 unfocused feedbacks (3,06%).
13
 
The result showed that direct corrective feedback was 
significantly useful because the students are able to recognize their 
mistakes in writing directly. When correcting the students’ mistakes, 
the teacher found many errors in the students’ proposal writing, such 
as unsuitable words, wrong vocabularies, grammar mistakes, and 




4. The fourth research had been conducted by Riyani in 2009 entitled 
“Improving The Students’ Writing Skill Through Feedback”. The 
result of Riyani’s research showed that teacher’s feedback can improve 
the students’ writing skill. It can be seen from the numbers of the 
students who can make use of teacher’s feedback to improve the 
content and the language of their composition. The mean score of the 
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In Riyani’s research the implementation of teacher’s feedback 
improved the quality of teaching writing and the students’ motivation 
in learning writing. It can be seen from their positive attitudes towards 
writing indicated by the numbers of students who shows activeness 
and seriousness in performing the steps of writing are rising, from 17 
students or 42.5 % in the first cycle become 30 students or 75 % in the 
second cycle. It means a lot because it is not easy to make the students 
realize that writing is a process, all they have to do is practice and they 
have to be an active learner; not afraid to ask and not afraid to try. 
The difference between Riyani’s research and this research was 
the types of corrective feedback. Riyani used direct corrective 
feedback while this research combined between direct written 
corrective feedback and explicit correction oral corrective feedback. 
The similarity is both of the researchers used classroom action reseach. 
5. The fifth research had been conducted by Neni Rohmawati in 2014 
entitled “Using Error Feedback to Improve Students’ Writing Skill of 
VII Grade of SMP IT Al-Umar Magelang”. The result of Neni’s 
research showed that the use of error feedback has successfully 
improved the students‟ writing skill. By implementing error feedback 
the researcher found that the students got more opportunity to correct 
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their mistakes. Most of the students could participate in correcting 




The difference between Neni’s research and this research was the 
types of corrective feedback. Neni utilized error feedback while this 
research combined between direct written corrective feedback and 
explicit correction oral corrective feedback. The similarity is both of 
the researchers used classroom action reseach. 
Table 2.1 
The Similarities and Differences between Previous Research and this 
Research 
 
No Author and title Similarities Differences 




















Ubayu Yahya in 
2016 “The Use of 
Written Corrective  
Feedback to Improve 
the Tenth Grade 
Students’ Writing 













This current research 


















- This research used 
classroom action  
research while Ubayu’s 
used qualitative 
descriptive case study. 
- The object of this 
research was the 
students of X IPA 2 at 
MA Al-Qodiri while 
Ubayu’s was at SMK 
PGRI 1 Kediri 
- This research focused 
on recount text while 
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1 2 3 4 
2. Yustina Priska 
Kisnanto in 2016 
“The Effect of 
Written Corrective 
Feedback on Higher 
Education Students’ 
Writing Accuracy”  
- The previous 







- Yustina used 
quantitative research 




- She discussed about the 
accuracy improvement 
of direct and indirect 
corrective feedback 
while this research 
discussed about the use 
of direct corrective 
feedback to improve 
students’ recount text 
writing. 
- She used the corrective 
feedback to correct the 
students’ writing on the 
narrative text while this 

























Bayu Aga Aprilian 






Course at English 
Teacher Education 





































- Bayu’s research 
focused on the written 
corrective feedback 
applied by the teacher 
on students’ research 
proposal while this 
research focused on the 
use of direct written 
corrective feedback 
combined with explicit 
correction oral 
corrective feedback. 
- He used qualitative 
descriptive while this 
research used 
classroom action and 
research.  
- The object of this 
research was the 
students of class X IPA 
2 at MA Al-Qodiri 
while Bayu’s was the 










- of Sunan Ampel 
- In this research, 
corrective feedback 
was to correct students’ 
recount text writing 
while Bayu’s was to 
correct students’ 
research proposal 
4. Riyani in 2009 
entitled “Improving 
The Students’ Writing 
Skill Through 
Feedback”. 
- This current 





- Using Classroom 
Action Research 
- Riyani utilized direct 
corrective feedback 
while this research 
combined between 
between direct written 
corrective feedback and 
explicit correction oral 
corrective feedback 
5. Neni Rohmawati in 
2014 entitled “Using 
Error Feedback to 
Improve Students’ 
Writing Skill of VII 
Grade of SMP IT Al-
Umar Magelang” 









- Neni utilized error 
feedback while this 
research combined 
between between direct 
written corrective 




The specialty of this research compared with the previous 
researches above is this current research focused on the text in writing and 
the types of corrective feedback, Ubayu’s research focused on descriptive 
text, Bayu’s research focused on students’ research proposal writing while 
this research focused on recount text. The previous research utilized direct 
corrective feedback while this research combined between between direct 







B. Theoretical Framework 
1. Corrective Feedback 
a. Definition and the Purpose of Corrective Feedback 
Corrective feedback is an effective way to indicate students' 
mistakes by providing information for revision in a certain way in 
the writing process. Mentioned by Lee, feedback as the feedback 
teachers give on students’ errors, which could be either direct or 
indirect. Direct or indirect here are the ways in giving feedback to 
the students’ writing.
17
 According to Richard and Lockhard in 
Kusumaningtias’ it is an important aspect to provide feedback to 
the students on their performance because correction helps students 
to express themselves more accurately.
18
  
Based on the definition above, it could be concluded that 
feedback is the information such as suggestion or direction from 
the teacher about students' error writing to help students revise their 
writing. The information which is for input can be directions, 
suggestions, or requests. In the term of directions, the readers, the 
corrector or teacher give feedback to the mistakes of the writing 
and then the feedback can be a direction for the writers to correct 
their writing at same writing or even the next writing they are going 
to write. Giving feedback in the students’ writing becomes an 
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important aspect of the writing process since it can help the writer 
to develop their writing skills by learning from their errors.  
The purposes of corrective feedback according to Karim 
and Ivy in Kusumaningtias’s research are: 
a. Feedback can give a general mark or note for the students 
about their error and they will know which one should be 
revised and to improve their better writing in the next 
assignment. 
b. Feedback gives the students confidence and can motivate them 
in a positive way when it is given by the teacher whether in 
direct or indirect feedback. 
c. Feedback helps students to review their mistakes because the 
teacher gives corrections in their errors of writing and with the 
corrections, students know which one should be revised in 
their writing. 
d. Feedback makes students understand their strength and 
weakness that the teacher gives on grammatical errors. 
e. Feedback makes harder interaction between teachers and 
students because when the teacher gives feedback to students’ 





students’ writing it automatically makes the interaction 
between students and teacher.
19
 
Based on the explanation above the researcher concluded 
that corrective feedback is a very important strategy and needed in 
the writing process to improve students’ writing. It’s a guideline to 
the students that is a clue to the students how to write correctly and 
to improve their writing, the teacher corrected students' task such as 
giving circle, crosswise or correct form in order the students will 
know their error then the students can avoid their error in the next 
task.   
b. Types of Corrective Feedback 
1) Oral corrective feedback 
Rod Ellis classifies oral CF (corrective feedback) into two 
broad categories, implicit vs. explicit corrective feedback and 
input-providing vs. output-pushing CF17. Then, each broad 
category had each strategy of giving oral corrective feedback. 
Some strategies used by the teacher in giving oral corrective 
feedback are recast, repetition, clarification request, explicit 
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a. Recast  
Recast means the corrector designating that 
students’ utterance or writing is the error when the 
students’ utterance or writing contains incorrect form then 
the teacher states the students’ error and the teacher gives 
the correct form. For example: 
S: “I go to Surabaya yesterday” 
T: that’s incorrect. The correct one is “I went to     
Surabaya yesterday” 
b. Repetition  
Repetition is the teacher’s responses when the 
students’ utterance contained a mistake and the teacher 
immediately accustom intonation to attract the students’ 
attention in order to confirm that students’ utterance is 
incorrect : 
S : “My pencils is blue” 
T : “My pencil is blue” 
c. Clarification Request 
Clarification request is the teacher gives some 
repetition or rearranges students’ utterance because in 
students’ communication is incorrect so the teacher should 






S : “This food is made by I” 
T : “are you sure?” or “pardon?” 
In this situation, the teacher does not directly give 
feedback but she/he indicates student’s error by saying 
“are you sure?” or “pardon” the teacher asked the student 
in order to clarify their utterance and correct it.  
d. Explicit Correction 
The corrector indicates an error has been 
committed, identifies the error and provides the correction 
is stated as an explicit correction. For instance:  
S : “On April.” 
T : “Not on April, In April. We say, “It will start in May.”  
e. Metalinguistic Feedback 
Metalinguistic feedback is the teacher’s response 
to the students’ utterance, but the teacher is not serving the 
correct form, the teacher proposes a question or supply 
comment related to the students’ utterance. 
S : “the cat has foot” 
T : “how many feet?” 
S : “four feet” 
T : “so, what is the correct?” 






2) Written Corrective Feedback 
In providing written corrective feedback to the 
students’ compositions, the teacher used some 
strategies. Rod Ellis in his journal has classified six 
types of written corrective feedback.
21
 
a. Direct Corrective Feedback 
On direct corrective feedback, the teacher 
provides the students with the correct form. Direct 
corrective feedback is a benefit for the students who 
have low level of language proficiency, such as the 
students at the beginner level because it really helps 
them show the correct form of their mistake 
directly. That kind of students is lack of self-
correction. Sometimes the students are really 
confused at writing a sentence and choosing an 
appropriate word. 
b. Indirect Corrective Feedback 
The teacher gives crosswise only, underlying 
and circling to indicate that students’ written is 
incorrect. Different with direct corrective feedback, 
the teacher indicates that an error exists, but does 
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not provide the correction through indirect 
corrective feedback. 
c. Metalinguistic corrective feedback 
In metalinguistic corrective feedback, the 
teacher provides some kinds of metalinguistic clue 
to show the errors made by the students. As a clue 
to show the students’ errors, the teacher sometimes 
indicates the error by using error codes. The codes 
can be in form of abbreviation words for different 
kinds of errors. For example, the teacher may write 
“art” for article, “prep” for preposition, “sp” for 
spelling, “ww” for wrong word, “t” for tenses, and 
others. 
d. The focus of feedback 
Focused feedback is only correcting just one 
type of errors. This kind of feedback is likely to 
help the students to develop an understanding of the 
nature of the errors. 
e. Electronic feedback 
It is obviously understood that the teacher 
will involve a means of technology to correct 
students’ errors. The teacher uses the electronic 





learners’ text. It is also in the form of a brief 
comment on each error with links to resources 
showing the correct form. 
f. Reformulation 
This consists of a native speaker’s reworking 
of the students’ entire text to make the language 
seem as native-like as possible while keeping the 
content of the original intact. 
From those many types of corrective feedback, the 
researcher implemented direct written corrective feedback 
combined with explicit correction oral corrective feedback 
to improve students’ writing ability.  On direct corrective 
feedback, the researcher provided the students with the 
correct form. It was very useful for the students who had a 
low level of language proficiency, such as the students at 
the beginner level because it really helped them to show the 
correct form of their mistake directly.  
While doing the corrective feedback the researcher 
had the reference to correct the students’ recount text 
writing. The reference was based on the material which the 
teacher gave to the students ever. The references in student 





1) The researcher underlined the incorrect grammar such 
as pronoun, the verb to be, adverb of time at the 
beginning of the sentence, spelling noun plurals, 
possessive ‘s’ with people, choosing a or an, simple 
past tense.  
2) Giving the circle on the wrong written mechanic such 
as capital letters at the beginning of sentences, names, 
days of the week, cities, countries, the third person –s 
form, and punctuation.  
3) Crossing out the spelling of vocabulary  
4) Underlining by using the red pen for the incorrect 
vocabulary selection such as the use of “look, see, and 
watch”.  
5) Giving question mark on the irrelevance or inaccuracy 
content and directly giving the explanation. 
6) Giving question mark and information of the missing 
orientation, events, reorientation etc. 
    However, the researcher did not forget to give the 
corrective feedback on the students’ writing errors and 
combined with the explicit correction oral corrective feedback 
that the corrector indicated an error had been committed, 
identified the error that the students did frequently and 





a. The Use of Corrective Feedback 
Corrective feedback is significantly useful for the 
students because they can easily recognize their mistakes in 
their writing. According to Rod Ellis, corrective feedback is 
effective in helping students to eliminate errors in redrafts 
of their writing.
22
 It means that by giving error correction of 
the students’ mistakes in writing directly, it could help them 
revise their writing easily. 
The teacher also said that she found many errors in the 
students’ writing. The errors were caused by grammar 
mistakes, the use of unsuitable vocabularies, pronouns, 
sentence structure, and wrong words. According to the 
teacher interviewed by the researcher, she said that the 
students faced some difficulties in writing English, such as 
vocabularies, they did not memorize irregular and regular 
verb, structure of tenses, grammar, spelling of the English 
words, using wrong pronoun.
23
 
Therefore, the errors in the students’ writing were 
caused by some problems. After identifying the students’ 
mistakes, the researcher gave feedback to help the students 
make revisions easily. The feedback was in forms of error 
corrections, error signals, explanations, and comments. 
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Based on the researcher’s analysis, all of those feedbacks 
were classified as written corrective feedback. Here the 
steps of using corrective feedback: 
1) The researcher planned and prepared the material 
2) The researcher gave the explanation about recount text 
included the definition, generic structure, language 
features, and the examples of it. 
3) The students were asked to write a simple recount text. 
4) The researcher gave direct comments or feedback to the 
students’ text by giving circles or cross lines on the 
incorrect words, structures, grammar, and others. 
5) The researcher explained some students’ paper which 
had been given the corrective feedback in order for the 
students were able to find out their mistakes. 
6) The students revised or edited their writing and they 
might discuss it with their friends. 
b. Advantage and Disadvantage of Direct Corrective 
Feedback 
Direct corrective feedback is a benefit for the 
students who have a low level of language proficiency, 
such as the students at the beginner level because it really 
helps them show the correct form of their mistake directly. 





the students are really confused at writing a sentence and 
choosing an appropriate word. The acquisition of specific 
grammar features is also the problem of students in the low 
level of language proficiency.
24
  
Based on Sheen’s study, direct written corrective 
feedback is more effective when it relates to both provision 
of the correct form and metalinguistic explanation, 
especially specific grammatical features.
25
 Therefore, 
providing direct written corrective feedback for students at 
beginner level is beneficial. 
The advantages of corrective feedback according to 
Karim & Ivy are as follows:
 26
  
1) Feedback from the teacher can give a general guideline 
to improve their writing.    
2) Feedback can motivate the students in a positive way 
and give them confidence.   
3) Feedback can help students to review their mistakes 
because they get transparent idea of what the students 
have acquired.     
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4) Feedback can make the students understand their 
strength and weakness.   
5) Feedback can make the interaction between students 
and teacher grows stronger.  
On the contrary, direct written corrective feedback 
has also its disadvantage. Learners who receive correction 
in the form of direct corrective feedback will be able to 
remember it at that time. Direct corrective feedback may 
only contribute to learners’ short-term learning because 
they directly understand their mistakes.
27
   
Based on the disadvantage above, the researcher 
found the way to overcome the disadvantage. After giving 
direct corrective feedback on the students’ writing, the 
researcher gave it back to the students. Then, the researcher 
gave explicit correction of oral corrective feedback. The 
researcher explained about the students’ errors which often 
appear. Hence, when doing the test the students could use 
the result of their writing that had been given corrective 
feedback as a reference. Thus, they would remember and 
not repeat their errors anymore. 
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2. Writing Achievement 
a. Definition of Writing 
Writing is one of the human ways to communicate. 
Communication is not only achieved through speaking, but it can also 
be obtained through writing. Someone can express their idea that they 
want to share in the written form. According to Tarigan on Syafira’s, 
thesis writing is the language skill that is used in indirect 
communication.
28
 It implies that the students can deliver their ideas to 
others through written forms such as letters, messages, or invitation for 
communication. 
b. Types of writing  
Brown categorized four types of writing performance, those are:
 29
 
1. Imitative   
To produce written language, the learner must attain skills 
in the fundamental, basic tasks of writing letters, words, 
punctuation, and very brief sentences. This category includes the 
ability to spell correctly and to perceive phoneme-grapheme 
correspondences in the English spelling system. It is a level at 
which learners are trying to master the mechanics of writing. 
2. Intensive (controlled) 
Intensive writing is producing appropriate vocabulary 
within a context, collocations and idioms, and correct grammatical 
                                                          
28
 Syafira Riani, “Improving Students’ Writing Ability In Recount Text Through Indirect 
Feedback”, (Thesis of Lampung University, 2016) 
29





features up to the long of sentence. Meaning and context are some 
importance in determining correctness and appropriateness but 
most assessment tasks are more concerned with a focus on form 
and are rather strictly controlled by the test design.  
3. Responsive  
Assessment tasks require learners to perform at a limited 
discourse level, connecting sentences into a paragraph and creating 
a logically connected sequence of two or three paragraphs. Tasks 
respond to pedagogical directives, lists of criteria, outlines, and 
other guidelines.  
4. Extensive  
It implies successful management of all the processes and 
strategies of writing for all purposes, up to the long of an essay a 
term paper, a major research project report, or even a thesis. 
Writers focus on achieving a purpose, organizing and developing 
ideas logically, using details to support or illustrate ideas, 
demonstrating syntactic and lexical variety and in many cases, 
engaging in the process of multiple drafts to achieve a final 
product. Focus on the grammatical form is limited to occasional 
editing or proofreading of a draft. 
In this research, the researcher mixed up intensive and 
extensive writing. In intensive writing, the students produced 





sentence formation. While in extensive writing, the students could 
do a large quantity of informal writing on a wide range of topics 
and in various styles and they did so for pleasure. The students had 
to write one paragraph only about recount text by the topic “past 
experience”. They might write everything related to the topic freely 
and by using the correct grammar based on what they had learnt. 
c. Aspect of Writing 
Hughes stated there are five important aspects to be assessed in 
writing. Those are content, organization, vocabulary, grammar and 
mechanics.
30
   
1) Content  
Content is the ability to use the knowledge and 
understandable subject and information, development thesis, 
interrelationship of many details relevance of materials and topic.  
2) Organization  
Organization is the ability of the writer to arrange the ideas 
in a logical sequence and cohesion, to make a unified contribution 
to the whole paragraph. The writing must consist of an 
introduction, body, and conclusion. 
3) Vocabulary  
Vocabulary is one of the most obvious components of 
language and one of the first things applied linguists turned their 
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 Thornbury stated that without vocabulary nothing 




4) Grammar  
Grammar is partly the study of what forms or structures are 
possible in a language. Traditionally, grammar has been concerned 
almost exclusively with analysis at the level of the sentence. Thus a 





Mechanic refers to punctuation and spelling.
34
 Such things 
are the nuts and bolts of the writing skill and they need to be 
focused on at certain stages of learning to write in English.
35
 
In this research, the researcher used all the elements of writing and 
adjusted with the material that the students had learnt. For instance 
grammar, not all the grammars were assessed but only the material of 
grammar that the students had learnt about. The researcher had mentioned 
it in the reference of students’ assessment. 
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3. Paragraph Writing 
a. Definition of Paragraph 
Zemach stated that a paragraph is a group of sentences about a 
single topic. Together, the sentences of the paragraph explain the 
writer’s main idea (most important idea) about the topic. In academic 
writing, a paragraph is often between five and ten sentences long, but it 
can be longer or shorter, depending on the topic. The first sentence of a 
paragraph usually moves in a few spaces.
36
  
According to Oshima cited by Prahanda, he stated that a 
paragraph is a basic unit of organization in writing in which a group of 
related sentences develops one main idea. A paragraph can be as short 
as one sentence or as long as ten sentences. The number of sentences is 
unimportant. However, the paragraph should be long enough to 
develop the main idea clearly.
37
 
Based on the explanation above, the researcher concluded that 
paragraph is an alenia consisting of several sentences around five to 
ten or more sentences that have one main idea and several explanatory 
sentences. 
The paragraph has the organizations those are the topic 
sentence, the supporting sentences and the concluding sentence. The 
topic sentence is the main idea of the paragraph. It is usually on the 
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first sentence of the paragraph and it is the most general sentence of 
the paragraph. Then, the supporting sentences are the sentences that 
explain about the topic sentence and more detailed ideas that follow 
the topic sentence. The last is the concluding sentence which may be 
found as the last sentence of a paragraph. It can finish a paragraph by 




In this research, the students were expected to write one 
paragraph which consists of at least ten sentences around seventy five 
words. The students had to write the recount text by the topic “past 
experience” in the exercise and “unforgettable moment” in the test. 
The researcher gave the time to the students to finish their writing for 
the test around 45 minutes. 
4. Recount Text 
a. Definition of Recount Text 
According to Hyland cited from Ismiati’s research, the recount is a 
text that tells about past experiences of the event. A reconstruct past 
events in the time order in which they occurred. It involves telling 
what happened and interpreting or evaluating the experience in some 
way.
39
 Anderson explains about recount text cited from Eni Yustina’s 
research recount text is a text which lists and describe past experiences 
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by retelling events in the order in which they happened (chronological 
order). The purpose of recount text is to retell events with the purpose 
of either informing or entertaining their audience.
40
 
From the definition above the researcher concluded that recount 
text is a text which tells about the past activity. In this research, the 
students had to write the recount text with the topic “students’ past 
experience” in the exercise and “unforgettable moment” in the recount 
text writing test. 
b. The Generic Structure and Language Features of Recount Text 
According to Cliffwatt cited from Ismiati’s recount focuses on a 
sequence of events relating to a particular activity. The recount follows 
three steps:  
1) Orientation: The orientation form is the first paragraph of the 
written recount. This can consist of one sentence but will often 
consist of at least two or three sentences. The orientation sets the 
scene and supplies the necessary introduction or background 
information that is needed to fully understand the retelling. It 
establishes the time, setting and who or what is participating.  
2) Series of event: In this paragraph, the students need to focus on 
supplying details of who, what, when and where. Generally, the 
recount is sequenced in time order. 
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3) Reorientation and personal or evaluative comment (optional): This 
is an optional step and it often used to finish writing by rounding 




  Language features of recount text: 
a. Using simple past tense (subject + V2) 
b. Focus on the temporal sequence. Recounts are written in 
chronological order. We also use time connectives to introduce 
each section, such as first, then, afterward, before, when, at 
last, finally. 
c. Focus on specific participants. Recounts are written in the first 
person. It means we use pronouns such as “I” and “we”. 
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This chapter gave information about how this research conducted. It 
included explanations on the research design, the subject of the research, the 
research setting, place and time of the research, and data collection techniques, 
data analysis process as well as the validity and reliability used under the study. 
A. Research Design 
The design of this research was classroom action and research. Burns 
states that action research is a reflective process that aims to solve particular 
teaching/learning that has been identified.
42
 Action research is also defined by 
Kemmis and McTaggart that classroom action research typically involves the 
use of qualitative, interpretive modes of inquiry and data collection by 
teachers (often with help from academic partners) with a view to teachers 
making judgments about how to improve their own practices.
43
 The researcher 
stated that action research is a research that is completed by collecting and 
analyzing the data in order to solve the problem of teaching and learning. This 
action research aimed to describe the process of the improvement of the 
students’ ability in writing.  
The classroom action and research design used in this research was a 
collaborative classroom action and research. In this research, the researcher 
collaborated with the English teacher of MA Al-Qodiri. In conducting the 
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research, the researcher’s role was as an English teacher. She taught English in 
class X IPA 2, while the real English teacher’s role was an observer or 
collaborator. She observed the action of the research while teaching and 
learning process were committed in the classroom. One cycle has 3 meetings, 
2 meetings for teaching and 1 meeting for conducting the writing test. 
The researcher used Kemmis and McTaggrart statement that 
Classroom Action Research (CAR) has four steps that are planning, action, 




















Classroom Action and Research Procedure adopted from Kemmis and 
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Preliminary study 
Observing the class, interviewing the teacher, 
giving questionnaires, obtaining students’ 
achievement 
Planning the action 
Establishing research schedule, 
preparing a lesson plan, 
preparing strategy, materials, 
establishing a criteria of success,  
 
Implementing the action 
Applying the planned 
procedure of a particular 
strategy used in the study 
 
Reflecting  
Analyzing the collected data and 
dtermining whether criteria of 
success are fulfilled or not 
Observing  
Gathering data about the 




Revising the plan and 









Planning means make a plan for the action that will be 
conducted in order to improve learning practice, in detail and clear 
manner.
45
 There are several activities which is prepared before the 
action of this research is given to the research subject, they are: 
a. Interviewing the teacher, asking about the problem faced by 
students on writing skill. 
b. Identifying the students’ problem with writing skill (content, 
grammar, vocabulary, organization, mechanic). 
c. Finding the appropriate strategy to solve the problem 
collaboration with the teacher. 
d. Constructing the lesson plan based on the standard and basic 
competence of curriculum 2013 about recount text. 
e. On the lesson plan, the steps of corrective feedback strategy are 
mentioned.  
f. The researcher taught twice and once for the test. 
g. Constructing the writing test to assess the students’ writing. 
2. Implementing  
Action means performing the planning. Generally, this 
action is in the form of learning using a certain method according 
to the planning, which according to the researcher’ assumption has 
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benefits. The researcher applied and implemented the lesson plans 
she had made. The steps are: 
a. In the first meeting, the researcher explained the material which 
was about recount text, the definition, the function, generic 
structure, and language feature. 
b. The researcher gave the example of recount text to the students. 
c. The researcher asked the students to write recount text about 
their past experience at least consists of 80 sentences around 80 
words in 30 minutes. Then, submit it to the researcher. 
d. The researcher corrected it by giving corrective feedback and 
some explanation or notes on the students’ work. It could be 
seen in the appendix 2 about lesson plan and how to implement 
the corrective feedback. 
e. In the second meeting, the researcher explained the students’ 
error which mostly students get the error on it. 
f. Then the students should revise it and the students might ask 
everything about their error. 
3. Observing 
Observation means efforts to obtain input or data 
concerning the results of the action taken. During the 
implementation of the plan the researcher took note of anything 
happened in the classroom. It was used to collect the data from 





students. Collecting data in the classroom activity was important 
because it would consider the students who need more treatment by 
the researcher. The researcher also had to take a note the students’ 
responses about the question and the activity of the students. The 
researcher also gave the writing test for the students. Then, taking 
the score and observed or identified it whether there is an 
improvement or not (look at appendix 6 to know the test). 
4. Reflecting  
Reflection means analyzing and interpreting the results of 
Classroom Action Research have performed, might also perform 
subsequent action planning to improve its lack.
46
  In this stage, the 
researcher analyzed the result of students’ writing test score based 
on the formula about the average score and the percentage of the 
class which passed the minimum level criterion (KKM) in part of 
the data analysis and based on the criteria of success in the chapter 
3. If the result is successful, the researcher can finish it. If the result 
is fail, the researcher should revise the plan and continue to the 
next cycle.  
5. Revising the plan  
Revising the plan is needed when the action cycle does not 
make any improvement in students’ writing. It means the 
researcher should do further cycle. If the result has reached the 
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target then the cycle is considered complete. If the result has not 
reached the target yet, the researcher has to conduct the next cycle 
by revising the strategy. Then, it is conditional.  
B. Setting of the Research 
  This research was conducted at MA Al-Qodiri. It is located 
in Gebang Poreng kec. Patrang Jember. It is an Islamic boarding 
school. Most of the students stay at the boarding school from various 
cities.  MA Alqodiri was chosen was because the researcher had got 
permission from the school to conduct the research. Another reason 
was because the corrective feedback strategy had not been applied yet 
by the teacher of MA Al-Qodiri. 
C. Subject of the Research 
The research involved the English teacher and the students of 
MA Al-Qodiri especially the students of class X IPA 2. By 
interviewing the English teacher in MA Al-Qodiri, the teacher 
suggested me as the researcher to conduct my research in class X IPA 
2. The students had difficulty in writing English. Their score was still 
under the passing grade. X IPA 2 Class consists of 25 students, 8 boys 






D. Data Collection Method 
1. Primary Data 
Writing test 
The researcher applied the writing test because she wanted 
to know and measure the students’ writing ability. The writing test 
was constructed by the researcher based on the basic competence 
of the curriculum 2013. The form of the test given was paragraph 
writing about unforgettable moment which consists of at least ten 
sentences around seventy five words. Therefore, the students were 
given the freedom to do writing activities based on their ideas, and 
goals in 45 minutes. 
Students’ writing test was scored by two different scorers 
(inter-rater). In this research, students’ writing test was scored by 
double scorers or inter-rater. The researcher and the English 
teacher were the scorers. It was applied to avoid subjectivity. The 
researcher and the English teacher used the same scoring rubric in 
assessing the students’ recount text. In this study, the tolerance 
score between the researcher and the rater was 5 points. If the 
researcher gives score 73, the rater should give not more than 78 









The scoring rubric of students’ recount text writing 
 





Aspects Level Criteria Descriptions 
1 2 3 4 
Content 30-27 EXCELLENT TO 
VERY GOOD 
Relevant to assigned topic, 







Mostly relevant to the topic, 
event stated only sketchy, ideas 




FAIR TO POOR Adequate development of topic, 
event only sketchy. 
 
 16-13 VERY POOR Event is not stated, serious 
irrelevance or inaccuracy, 






Orientation gives essential info 
(time, place, & participants), 
event mentioned, show part of 
reorientation but the reader still 






Orientation gives some 
information, does not show one 
part of the orientation, e.g: there 
is no place therefore the reader 
has not received the complete 
information from the story, 
events only sketchy, end the 
story with short comment but 
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FAIR TO POOR 
4 
 
Orientation gives a little 
information, some necessary 
background omitted, event only 
sketchy, end the story with short 
comment but the reader gets 
little confused to get the idea of 
the story. 
 9-7 VERY POOR Missing or weak orientation, 
directly explains the event 
without orientation, no 
background provided, no 
reorientation, end the story 
without any comments, signals 
or summary. So, the reader does 






Vocabulary choice is 
appropiate, the paragraph shows 
that the usage of words such as 
noun, verb, conjunction and 
adjective is used appropiately. 
 17-14 GOOD TO 
AVERAGE 
There are 2-4 errors of words 
form such as noun, verb, 
conjunction and adjective show 
in the paragraph but the 
meaning is not abscured. 
 13-10 FAIR TO POOR There are 5-7 errors of words 
form such as noun, verb, 
conjunction and adjective show 
in the paragraph but it 
influences the meaning. 
 9-7 VERY POOR There are 5-7 errors of words 
form such as noun, verb, 
conjunction and adjective show 
in the paragraph but it 





All sentences are mostly correct 
in form of past tense, no serious 





Mostly complete sentences, 



















FAIR TO POOR 
4 
 
There are 4-6 errors in form of 
past tense, it rarely influences 
the meaning 
 10-5 VERY POOR Reader seriously distracted by 
grammar error, there are 7-9 
errors in form of past tense. 
Mechanic 5 EXCELLENT TO 
VERY GOOD 










the paragraph shows that there  
are 2-3 mistakes in using period, 
comma, capitalization but the 
paragraph is still easy to read. 
 3 FAIR TO POOR The paragraph shows that there 
are  4-5 mistakes in using 
period, comma, capitalization 
 2 VERY POOR The paragraph shows that there 




2. Secondary Data 
a. Interview  
 Interview was used to collect data or information that 
cannot be obtained through observation. Data obtained from 
the results of interviews are processed to be taken into 
consideration in processing data obtained through interviews 
and to test the correctness of the answers.
48
 The researcher 
interviewed the teacher on the preliminary study to identify the 
problem and the source of the problem faced by the students in 
learning writing so that she decided the most appropriate ways 
in solving it. The script of interview can be seen in appendix 3.  
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b. Document Review 
 The researcher employed data document to collect the data 
such as students’ scores, the number of students, teachers’ 
handbook. The students score could be seen in the appendix 5. 
c. Field Note 
 The researcher utilized field note to identify the students’ 
attitude when teaching and learning process was conducted. It 
aimed to remember and record the behaviors, activities, events 
on the process of teaching and learning.  
E. Data Analysis 
Data analysis is an effort that was done by the researcher to 
embrace the data accurately. To identify whether the students’ writing 
improve or not, the researcher used the steps to analyze the result of 
students’ writing. To identify the mean of the students’ score, the 
researcher used the following formula: 
49






Mx = The students mean score   
X = The sum of the score of all students  
N = The number of students   
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The result of students writing was analyzed by using the following 






 x 100% 
Notes:  
 E: The percentage of students who achieve the minimum standard 
score 
n: The number of students who achieved the minimum score 
N:  The total number of students. 
F. Criteria of Success 
 This research is considered successful if the research objective 
indicator is reached. In this research, achievement indicator is stated as 
follows: 
The number of students who reach the minimum score (75) are equal 
to or higher than 60% of total students in the research. 
G. The Validity of the Data 
 The validity of a test is the extent to which it measures what it is 
supposed to measure and nothing else. Based on Heaton’s book, every 
test whether it is a short, informal classroom test or a public 
examination, should be as valid as the constructor can make it.
51
 In this 
research, the researcher applies content validity. Content validity is a 
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kind of validity depends on a careful analysis of the language being 
tested and of the particular course objectives.
52
 
 Before constructing the test, the researcher wrote a specification 
for the test. Specification for the test included information on what 
content that test writer was concern, type and length of the text, topic, 
timing, and scoring procedures.  
 There were several points that the researcher applied to make the 
test valid. First, the test was designed based on the curriculum. In 
writing test based on basic competence, students were targeted to be 
able to distinguish social functions, text structure and linguistic 
elements some of recount texts verbally and in writing. Students were 
able to arrange short and simple recount texts related to historical 
events by paying attention to social functions, text structures, linguistic 
elements such as grammar (pronoun, the verb to be, adverb of time at 
the beginning of the sentence, spelling noun plurals, possessive ‘s’ 
with people, choosing a or an, simple past tense), vocabulary, 
mechanic and other the hints which have mentioned correctly. Second, 
the researcher provided clear instruction to the students. Third, in 
writing recount text, the students should write at least 10 sentences or 
around 100 words.  The last, the researcher gave enough time to do the 
test that is 60 minutes. 
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RESEARCH FINDINGS AND DISCUSSION 
 
This chapter presents the profile of the school, research findings and 
discussion. The details of the research processes are presented below: 
A. Profile of MA Al-Qodiri  
MA Al-Qodiri which is located in Gebang Poreng, Patrang, Jember is 
one of the Islamic schools in Jember. MA Al-Qodiri is held to develop 
attitudes and abilities, knowledge and skill that are prepared to live in 
society and prepare students to enter higher education. To strengthen the 
ideal aspects of developing MA Al-Qodiri, the leader, teachers, 
employees, students, and school committee develop a vision and mission 
as well as the school tradition. The vision of MA Al-Qodiri is “build 
educational institution that has Islamic character, intellectually and 
spiritually quality, according to the needs of the community”. While the 
mission is “actualizing Islamic values in daily life, carry out education in a 
professional manner, encourage the students skill in technology, build and 
develop life skill that rely on morality and mercy.
53
   
B. Research Findings 
This section comprised the result of the Classroom Action Research 
(CAR) and the research findings were gained from the beginning until the 
last of the teaching and learning process. The research was conducted at 
MA Al-Qodiri in the Academic Year of 2019/2020 from February 22
nd
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 2020. The research was conducted of three meetings in 
one cycle. In the last meeting, the researcher conducted writing test to 
know the improvement of the students’ writing achievement. The obvious 
explanation could be seen from:   
1. The Implementation of Corrective Feedback 
This research was done on February 22
nd
 until March 13
th
. The 
researcher conducted the writing test to know the improvement of the 
students’ writing achievement. The description of the research 
implementation can be explained as follows: 
a. Planning  
First, the researcher did an interview with the English 
teacher. The interview was conducted in front of the office of MA 
Al Qodiri on Thursday, 12
th
 of December 2019. The result of the 
interview with the teacher showed that the students’ writing was 
not satisfying, this happened because commonly the students did 
not care about their grammar and vocabulary, usually they 
immediately wrote what they think without regarding their writing 
was correct or not. They felt it was not necessary to consult their 
writing to the teacher so they wrote their assignments freely.
54
  
The students also still did not memorize yet about the 
irregular and regular verb. Whereas it is very important when they 
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are required to write about the past activity in which the verb must 
be changed into the past tense. 
The other problem was on the grammar. The students were 
still confused with the location of the function or meaning that was 
implied. For instance, the students wrote “I am go to Surabaya 
yesterday”. The students got difficulty in determining the sentence 
structure they would use. For example, in writing a verbal nominal 
sentence they wrote “I sleepy”. Then, the teacher said that she 
rarely gave feedback on the students’ task. She just gave signal or 
mark on their error without any feedback.
55
 From those result, the 
researcher concluded that the students need a new strategy to 
improve their writing achievement. 
After discussing with the English teacher, we decided to 
implement corrective feedback strategy to improve students’ 
writing achievement. The teacher had not used corrective feedback 
strategy yet. This strategy had been implemented by other 
researchers to improve writing skill and it was successful. Then, 
the researcher tried to implement this strategy with different way 
that was by combining direct written corrective feedback and 
explicit correction oral corrective feedback. 
At that point, the researcher made a preparation to conduct 
the research. From the discussion with the English teacher as the 
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collaborator, the researcher designed three meetings in one cycle. 
Two meetings for teaching and a meeting for the writing test. The 
researcher prepared for the teaching learning process such as 
lesson plan, media, and materials which are appropriate with the 
standard and basic competence in curriculum of education level 
2013 for senior high school.
56
 The researcher prepared the teaching 
material based on the topic stated in the curriculum. The material 
was about Recount text and the theme was “past experience”. She 
made one lesson plan for each meeting. Those could be seen in the 
appendix 2. The researcher used corrective feedback strategy to 
improve students’ recount text writing achievement. The researcher 
expected that the students’ recount text writing achievement got 
better than ever.  
b. Acting 
In implementing the action, the researcher was as the 
teacher. The steps of teaching or implementing the action were 
appropriate with the lesson plan that the researcher had made. 
Here, the description of the action that had been implemented. 
1) First Meeting 
It was held on Saturday, February 22
th
 2020 at 07.00 a.m- 
08.20 a.m in X IPA 2 class of MA Al Qodiri in the Academic 
Year of 2019/2020. The researcher conducted the teaching and 
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learning process accompanied by the English teacher as the 
collaborator. She sat at the backside of the class. She helped the 
researcher in observing the students and taking the field note 
during the teaching and learning process. The steps of the 
researcher implemented the action based on the lesson plan she 
made with the teacher. 
Since the introduction had been done in the previous 
meeting, the researcher started the class by greeting, praying, 
checking attendance without introducing herself anymore. On 
that day, four students did not present. Three of them were sick 
and another one was absent.  Next, the researcher straightly 
conveyed the material. In the previous meeting, the teacher 
asked the students to bring the picture related to the topic that 
was “past experience”. They brought their own picture when 
they went to some tourism places, when they were children, 
they joined the competition, and so on which related to the 
experience they did. The purpose was to provoke the students’ 
idea. With the photos they brought, they could tell or describe 
the photos in the form of recount text.  
At that point, the researcher explained about recount text 
(definition, function, generic structure, language feature, simple 
past tense and so on). Those are appropriate with the standard 





senior high school. The researcher also wrote some verbs 
completed with the second and the third form of verb on the 
write board. The students wrote it on their book. Then, the 
researcher gave an example of recount paragraph about “past 
experience” to the students with Indonesian translation.
57
 The 
example of the paragraph could be seen in appendix 3. The 
students observed the characteristic of recount text based on the 
example. Afterwards, the researcher gave chance to the 
students to ask about the pattern of recount text or others.  
A student (Nadiah) asked “Miss, apakah kalau menulis 
tentang pengalaman itu harus menggunakan simple past?”. 
The researcher immediately answered “iya, karena yang 
namanya pengalaman itu sudah dilakukan dimasa lalu/lampau 
dan tidak ada hubungannya di waktu sekarang artinya 
kegiatan atau aktivitas itu sudah berakhir. Contohnya I went to 
Bali last year. Waktu yang digunakan adalah last year/ tahun 




The next activity, the researcher asked the students some 
questions dealing with what they did this morning. It was to 
stimulate them about simple past tense, one of the important 
features on recount text. The researcher asked a question “what 
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did you do yesterday?” then the students answered in various 
answers. There was one said “I am watching tv Miss”, another 
one said “I study Miss”, “playing football miss”, “sleeping 
beauty miss” and other one said “I swimming Miss”. From 
their answer, it indicated they forgot about the simple past 
tense material. Then, the researcher gave the explanation that 
the example of the question and answer were form of simple 
past tense sentence. 
The researcher explained how to answer that question 
correctly. “If the question is about simple past, we should 
answer by simple past too”. The answer should be “I watched 
tv, I studied, I played football yesterday, I slept all day 
yesterday, I swam in the swimming pool, and so on”. The 
students felt happy because they knew the correct answer to 
answer the teacher’s question related to simple past. Then, the 
researcher repeated the same questions and the students 
answered correctly.
59
 The students who did not know how to 
say the answer in English, they were not shy to ask the 
researcher.  Next, the researcher answered enthusiastically.  
Subsequently, the students were asked to pair up with their 
peers to tell their experience based on the picture they carried. 
They enthusiastically told about their experience while 
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showing their picture to their pair in turns. The researcher 
asked them to tell using simple past tense. This activity aimed 
to bring up the students’ ideas. Afterward, the students were 
asked to write the recount paragraph about past experience. 
They might write based on the picture they brought or 
whatever. They wrote one paragraph only which consist of 8 
sentences or around 80 words.  
Thereafter, the researcher reminded the students about the 
structure of recount text (orientation, event, re-orientation). 
Next, the researcher wrote some verbs completed with the 
second and the third form of verb on the whiteboard in order to 
remind the students about the tense they used in recount text. 
The students were pleased to open their dictionary and open the 
example of the recount paragraph the researcher gave except 
not to be copied.  
At that moment, most of students were still confused to 
consolidate the vocabulary to sentences. Nevertheless, they 
were not afraid or shy to ask to the researcher. Some students 
asked to the researcher while writing. A student (manshur) 
asked “miss bahasa inggrisnya ‘pada saat itu’ itu gimana 
miss?” the researcher directly answered ‘at that time/at that 
moment’ and wrote it on the white board.
60
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Another student asked “miss kalau bahasa inggrisnya 
‘bangunan suci’ itu apa miss?”. Then, the researcher answered 
and wrote in on the white board “sacred building/holy 
building”. The student replied “kok gak building sacred miss, 
kok dibalik?”. The researcher answered “itu namanya adjective 
modifiers atau adjective phrase frasa kata sifat yang 
memodifikasi kata benda untuk mendeskripsikan kata benda 
misalnya kita mau nulis gadis cantik bahasa inggrisnya 
bagaimana?”. The students responded “beautiful girl”. The 
researcher replied “nah itu bener jadi kata sifatnya sebagai inti 




The students felt glad about the direct question and answer 
above. They wrote what the researcher had explained about 
their question. They were not shy to ask everything they did not 
know to the researcher or their friends. Then, they continued 
their writing.  
The researcher mixed up or combined between intensive 
writing and extensive writing. In intensive writing, the students 
produced language to display their competence in grammar, 
vocabulary or sentence formation. While in extensive writing, 
the students could do a large quantity of informal writing on a 
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wide range of topics and in a various styles and they did so for 
pleasure.
62
 Therefore, the students wrote recount paragraph 
independently. They wrote everything related to the topic 
freely and by using the correct grammar based on what they 
had learned. 
After writing a recount paragraph, the students collected 
their writing to the researcher. Before the researcher closed the 
meeting, the researcher gave reinforcement by conveying the 
material has been learned, concluding the material has been 
learned on that day, and conveyed the material that would be 
discussed on the next meeting. The bell rang at 08.20 a.m and 
the researcher gave some motivation to the students. Then the 
researcher asked the students to study more about recount text 
at home. The researcher closed the meeting by saying 
hamdalah and salam. 
The first meeting had done. Based on the result of the 
observation and field note conducted by the teacher as the 
collaborator, the students seemed more focus. Based on the 
field note, the students paid attention to the researcher’s 
explanation.
63
 They also felt happy because the researcher gave 
them an example of recount paragraph. However, some 
students still looked confused, and still felt difficult to generate 
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their ideas into a readable text. It was because of some students 
did not bring pictures and the dictionaries. They had problems 
in looking for vocabularies and correct grammar. Thus, they 
kept asking their friends about what should they write and 
some of them asked the researcher and the teacher.
64
 The 
students were actively involved in the teaching and learning 
process. They asked question whenever they did not understand 
about the material. All students were active in joining the 
lesson. 
After finishing the first meeting, the researcher checked the 
students’ writing. The researcher presented the corrective 
feedback on the students’ error through giving a note or 
comment or response in the written form. Then, it was followed 
by the suggestions to their writing. The researcher made codes 
to do the correction of the students’ writing. She gave an 
underlining to the wrong grammar structure and also put a code 
on it. This helped the students to identify errors they made so 
that it would be easier for them to revise their writing. Besides, 
she also gave the comment in Indonesian in order to help the 
students understand the researcher’s intention. The researcher 
also gave explanation about corrective feedback orally in the 
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next meeting. Thus, the researcher gave corrective feedback 
twice in both written and oral.  
 
Image 1. Direct Corrective Feedback 
According to the data, this included to direct corrective 
feedback. From the data, the researcher had given correction to the 



















Image 3. Direct Corrective Feedback 
 





Corrective feedback by the teacher above was as a 
guideline to the students. As a guideline means that is a clue to the 
students how to write correctly and to improve their writing. The 
teacher corrected the students' task such as giving circle, crosswise 
or the correct form in order the students would know their error 
then the students could avoid it in the next task.  
2) Second Meeting 
The second meeting was held on Saturday, February 29
th 
2020. The researcher and the collaborator came to X IPA 2 
class at 07.00 a.m. Then the researcher opened the meeting by 
praying together, greeting, and checking students’ attendance. 
On that day, three students were absent. They were getting 
sick. 
Formerly, the researcher reviewed the last meeting to 
refresh students’ memory about recount text. The researcher 
reviewed the last meeting to refresh students’ memory about 
recount text. Then, she introduced teacher’s feedback to the 
students. She explained about what teacher’s feedback was and 
explained about the feedback codes and its meaning. She also 
gave some examples in sentences for each code.  
Afterward, the researcher gave the students opportunity to 
ask questions dealing with teacher’s feedback. There was one 





langsung dinilai tapi diberi tanda dulu lalu dibenarkan lagi ya 
miss?”. Then, the researcher answered “ya, tulisan kalian tidak 
langsung saya nilai tapi diberi corrective feedback, setelah itu 
kalian mengoreksi dan membenarkan tulisan kalian, kemudian 
ditulis lagi dengan benar berdasarkan feedback yang 




Next, the researcher shared the students’ writing which had 
been given corrective feedback. Later, the researcher explained 
about what teacher’s feedback was, the feedback codes and its 
meaning and explained about the students’ errors verbally. 
Mostly students made errors on the verb. They forgot to change 
verb to the second form of verb/ past tense and they still had 
not memorized the irregular verb yet. Some students wrote 
“taked, leaved”. Some of them got error when they wrote “I’m 
went holiday to Bali” while the correct form is “I went holiday 
to Bali”.  
While the researcher explained the corrective feedback, the 
students listened and paid close attention. The researcher 
explained about the students’ error. The students wrote “I am 
so happy”. Then, the researcher gave circle on word “am” and 
gave the correct to-be by writing “was”. Then, the researcher 
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gave a note in Indonesian “simple past = was/were untuk 
nominal sentence dan V2 untuk verbal sentence”. 
On the other students’ writing, some wrote “I shaked hand 
to my family”. The researcher gave circle on word ”shake”. 
Then, the researcher gave the correction “shook”. Next, the 
researcher gave a note “shake – shook –shaken”.  
Afterwards, the researcher explained orally about the 
students’ error. She explained about the students’ most error 
that often appeared. Most of students made error on grammar, 
verb, and organization. They forgot about the verb they should 
use. They forgot to change the verb to the second form of verb. 
They also forgot the formula of simple past. They still could 
not distinguish between verbal and nominal sentence. 
There were some students who wrote the capital letter 
incorrectly and also did not put coma after conjunction. For 
instance, the students did not write capital letter after full stop 
and did not write coma after conjuction word “then, so, 
unfortunately, after that” and so on. Then, the researcher gave 
explanation about it.  
Nevertheless, the researcher provided corrective feedback 
that emphasized more on grammar, vocab and mechanic. The 
researcher did not emphasize on content and organization 





feedback. For the organization, the researcher only gave mark 
on the sentence orientation, event, and re-orientation. If the 
students forgot to write the re-orientation, the researcher gave 
mark and also gave a sentence re-orientation such as the 
feedback on image number 1.  
The students checked their writing which had been given 
corrective feedback when the researcher explained about it. The 
students were disappointed because their writing was full of 
errors. They felt their writing was so bad yet they felt happy 
because they felt that their writing was being cared, corrected, 
guided and given correction. The English teacher had asked the 
students to write yet she had never given correction or 
feedback. Therefore, the students felt confused and wonder 
whether their writing was correct or not.
 66
  
  From the corrective feedback given by the researcher, the 
students knew their weaknesses of writing. They knew their 
errors and weaknesses on writing. They knew that they were 
not careful enough about the verb. They already knew about 
the structure of simple past yet some of them did not know the 
second form of some verbs. It made them produced errors on 
the vocabulary.  
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After explaining the students’ error, the researcher gave the 
students opportunity to ask everything dealing with the 
corrective feedback. The students asked what they did not 
understand about corrective feedback on their writing and the 
researcher answered immediately.  
Afterwards, the students were requested to correct their 
writing based on the feedback given and rewrote it on the new 
worksheet. Then, they were in high spirit to reread and rewrote 
their writing. They felt pleased because they knew what their 
mistakes. The students understood more how to write recount 
text properly. 
As usual, the researcher and the collaborator walked around 
the class to make sure that all students corrected their writing 
and helped the students who were still confused about the 
feedback and explained it privately. Then, the researcher wrote 
some regular and irregular verbs on the white board. It 
purposed so that the students did not forget it anymore. The 
students were obligated to write it.  
At that time, the researcher required the students to write a 
recount paragraph again. The researcher asked the students to 
write about the activity the students did yesterday with same 
stipulation that was one paragraph which only consisted of 8 





In this meeting, the class situation was more effective than 
ever. Most of students brought the dictionary. They could open 
it when they did not know the vocabulary. They just asked 
about the phrase which they were still confused. A students 
(mutiara) asked “miss apa bahasa inggrisnya ‘pengurus 
pondok’?”. The researcher directly answered “muslim 
boarding school caretaker”. Other students asked “miss how to 
say ‘saya udah lama gak kesana’ itu gimana miss?”. The 
researcher answered “I have not gone there for a long time”.
67
 
The students seemed to have a better understanding about 
the way of constructing the sentences. Most of the students 
could construct the sentences correctly when they were asked 
to write about their activity a day before. They also brought the 
dictionary and looked at their previous writing as the reference. 
After finishing their writing, the students submitted it to the 
researcher. Before the researcher closed the meeting, the 
researcher gave reinforcement by conveying the material had 
been learned, concluding the material had been learned on that 
day, and conveyed the material would be discussed on the next 
meeting. The researcher closed the meeting by saying 
hamdalah and salam. 
                                                          
67





The second meeting was done. Based on the result of the 
observation and field note done by the teacher as the 
collaborator, the students seemed more focus. Based on the 
field note, the students paid attention to the researcher’s 
explanation.
68
 Most of them also brought dictionaries. That, 
they did not ask to the researcher how to say something in 
English. They could open their dictionaries. 
However, there were students who still looked confused 
about the phrase. They asked the researcher what they did not 
know. Then, the researcher explained it in general how to write 
adjective phrase and noun phrase. For example, they were still 




After finishing the second meeting, as usual the researcher 
checked the students’ writing. The researcher presented the 
corrective feedback on the students’ error through giving a note 
or comment or response in the written form. Then, it was 
followed by the suggestions to their writing. The researcher 
made codes to do the correction of the students’ writing. She 
gave an underline to the wrong grammatical structure and also 
put a code on it. This helped the students to identify errors they 
made so that it would be easier for them to revise their writing. 
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Besides, she also gave the comment in Indonesian in order 
to help the students understand the researcher’s intention. The 
researcher also gave the explanation about corrective feedback 
orally in the next meeting. Thus, the researcher gave corrective 
feedback twice; in written and oral. 
 






   Image 6. Direct Corrective Feedback 
From the data above, we could know that the students’ 
writing got progression. The students could write recount text 
better. They could organize and develop their ideas logically. They 
also did not forget to write reorientation. They wrote about simple 
past correctly yet there were some students who still did not 





verb by affixing the suffix “ed”. It proved that some students still 
lacked in vocabulary especially on irregular verbs.  
Next, the researcher explained about irregular and regular 
verb to the students. The researcher said the first form of verb, the 
the students continued by answering the second and the third form 
of verb. For instance, the researcher said “speak” then the students 
answered “spoke-spoken”. The researcher said some verbs which 
was used oftentimes. For example, go, speak, read, leave, take, 
have, visit, invite, etc. Most of the students had already known the 
second and the third form of those verbs.  
However, there were some students who forgot about those 
irregular verbs. The researcher repeated more and more in order 
they could memorize it. The students felt happy because they could 
memorize it with the researcher guidance. They also felt that they 
had received feedback from the researcher about the assignment 
they had done. Then, they wrote those verbs on their books with 
the meaning. 
In giving oral corrective feedback, the researcher 
emphasized more on grammar and vocabulary because most 
students made error on writing grammar and vocabulary. While in 
writing reorientation most of the students already wrote it and they 
had understood well about mechanic. Therefore, the researcher 





had been given note on their writing. The researcher also did not 
forget to remind the students about the mechanic because in this 
research the researcher emphasized more on it. 
After giving explanation about corrective feedback, the 
students were asked to revise their writing and rewrite it. The 
students did what the researcher asked. The students were asked to 
ask everything about the feedback that they did not understand yet. 
The researcher and the collaborator walked around the class to 
make sure that all students corrected their writing and helped the 
students who was still confused about the feedback and explained 
it privately.  
c. Observing  
In this phase, the researcher collected the data about the 
implementation of corrective feedback by giving a writing test to 
the students. To identify the students’ writing achievement and the 
improvement of their writing, the researcher gave them writing test 
personally.
70
 In writing test, the topic that had to be written by 
students was about ‘unforgettable moment’. The students had to 
write a paragraph about unforgettable moment which consisted of 
ten sentences around a hundred words. To know more about the 
explanation of writing test, it could be seen on the chapter 3 page 
46. 
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The writing test was conducted on Saturday, 13
th
 of March 
2020. On that day, there were 21 students who attended the class. 
Two students were absent and two others did not come in the 
previous meeting. They were allowed to join the writing test. 
Nonetheless, their score were not included in the last data because 
they did not join the treatment. 
Then, the researcher divided the worksheet of writing test 
to the students. The students were given 50 minutes to finish their 
writing test. During the writing test the students were not allowed 
to open the dictionary or ask to their friends. Nevertheless, they 
were allowed to open their previous writing which had been given 
corrective feedback as the reference.  It purposed in order the 
students remembered their errors and did not do the same errors. 
In this writing test, the students wrote their own ideas. They 
were not allowed to open the dictionary or asked the researcher and 
their friends. They were allowed to open their previous writing 
which had been given corrective feedback. However, there were 
some students who asked their friends about the vocabulary and 
some others were keeping in mind. The students seemed happy 
because they had already known about the topic. They wrote about 
their unforgettable moment in their life.  
From this activity, the researcher took the score with the 





writing achievement. Therefore, the students’ writing test was 
assessed by two assessors, they were the researcher and the English 
teacher. In this writing test, there was inter-rater to tolerance the 
score between the researcher and the teacher. Further explanation 
about inter-rater had been mentioned on the chapter 3 page 47. The 
final score of the students writing test was gained from the division 
between the score from the researcher and the teacher.   
In this research, the aspects of writing that would be 
evaluated were content, organization, vocab, grammar and 
mechanic.
71
  The researcher identified the content to determine the 
students understanding about the topic (recount text, unforgettable 
moment). If they understood, they would be able to write correctly.  
Then, the researcher identified the organization to 
determine the students understanding about the structure of recount 
text. Next, to determine the students understanding in the use of 
word form, the researcher checked the vocabulary.  Following, the 
researcher checked the grammar to determine the students 
understanding in using tenses (simple past). The last, the researcher 
checked the mechanic to determine the students understanding 
about punctuation, capitalization and spelling. 
After identifying the result of the students’ writing test 
score from the researcher and the teacher, there were some 
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similarity scores between the score from the researcher and the 
teacher.
72
 It could happen because the researcher and the teacher 
gave the different score to each aspect of writing using the same 
scoring rubric. For instance, the researcher gave score 23 for 
content, 15 for organization, 18 for vocabulary, 19 for grammar, 
and 4 for mechanic. Meanwhile, the teacher gave 24 for content, 15 
for organization, 18 for vocabulary, 18 for grammar and 4 for 
mechanic. With that result, the score for each aspect was different 
yet the result was similar and it was unintentional. 
d. Reflecting 
In this stage, the researcher reflected the implementation of 
corrective feedback. It took 2 meetings or treatment to make great 
improvement toward the students’ writing achievement. The 
treatment the researcher conducted had helped them a bit in 
improving their writing achievement. This treatment and 
evaluations definitely changed students’ attitude and behaviour 
toward writing. 
Referring to the field note in the first meeting, the students 
could understand about simple past, verbs, and they could write 
based on the picture they brought. Even though, there were some 
students who still got difficulty to write phrase, vocabulary and 
tense, they were not afraid or shy to ask to the researcher. The 
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researcher also answered and explained the students’ question 
directly. 
Thereafter, the researcher checked the field note from the 
second meeting. The students were interested in the explanation 
and the feedback given.
73
 Teacher’s corrective feedback got a good 
response from the students. They were pleased because their 
writing had been given corrective feedback. Thus, they knew 
which errors in their writing and they could revise it. It could 
decrease their errors in writing.  
Furthermore, the data of the writing test showed that there 
was an improvement on the students’ writing achievement. The 
students got improvement on grammar and vocabulary. When the 
researcher gave them a writing test about recount text and the topic 
was about ‘unforgettable moment’. They could write better than 
ever because they had already understood what tense used in 
recount text. They had received the material about simple past and 
they had written recount text in the previous meeting with different 
topic. They used their previous writing which had been given 
corrective feedback as the reference. It purposed in order that the 
students remembered their errors and did not do the same errors. 
In this research, the students’ writing score was scored by 
two scorers (inter-rater). The researcher and the English teacher 
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were the scorers. It was applied to avoid subjectivity. The 
researcher and the English teacher used the same scoring rubric to 
assess the students’ writing. In this research, the tolerance score 
between the researcher and the rater was 5 points. If the researcher 
gave score 75, the rater should give score not more than 80 and not 
less than 70. Therefore, the researcher determined the score 
between the researcher’ score and the rater (English teacher). The 
final score were obtained from the division between the researcher 
and teacher’s score.  
In this research, the aspects of writing which got 
improvement after implementing corrective feedback was grammar 
(tenses), vocabulary and mechanic. The students could improve 
their grammar especially in tenses because in writing a recount 
paragraph, the students should use the pattern of simple past tense. 
They also could write adjective phrase. The students also could 
improve their vocabulary. They could identify regular and irregular 
verb because the researcher reminded them and gave the corrective 
feedback about it. They also could do their mechanic. They wrote 
capital letter correctly after full stop, when they wrote the name of 
place, person, and so on.   
Referring to the target that the researcher wanted to 
achieve, which was improving students’ writing achievement, she 





implementing the action, the students’ writing score was under the 
passing grade. The students who passed the target score of KKM in 
writing was 20%. This research could be said successful if the 
number of students who reach the minimum score (75) is equal to 
or higher than 60% of total students in the research. There were 15 
from 21 students or 71% who reached the minimal mastery level 
criterion.   
Overall, the researcher could say that teacher’s corrective 
feedback had worked well in improving students’ writing 
achievement. The improvements could be seen from the number of 
students who reached the minimum score which were raising. 
From 5 students or 20% in the preliminary research become 15 
students or 71%. The result of the implementation of corrective 
feedback could be said successful because the students’ writing 
score agreed with the criteria of success. Therefore, the cycle might 
finish and did not continue to the next cycle. 
C. Discussion  
This section presented the discussion of the research finding which 
related to the theories. Improving students writing achievement by using 
corrective feedback could help the students identified their errors in 
writing. It could be seen from the students’ score which was gradually 
improved. From the data in the preliminary study, the students mean score 





score was 20%. It proved that the students’ writing achievement was still 
low. 
Based on the result of students’ writing test score, the result 
showed that the mean score was 75,09 there were 15 students or 71% of 
the students who got the score above the Minimum Mastery Criterion 
(KKM 75). Meanwhile, 6 students were under that criterion and 4 students 
did not join the treatment and the writing test. The students’ writing 
achievement got improvement up to 51%. It could be said successful 
because the result of the students’ writing test score could achieve the 
criteria of success.   
The implementation of corrective feedback had gained a good 
response from the students. It could help the students identified their errors 
in writing. It caused the students’ errors in writing were given corrective 
feedback by the researcher. Then, the students revised and rewrite on the 
new paper. The feedback from the researcher could give a direction or note 
about for the students to make their writing better. This is supported by 
Lee’s statement that feedback as the feedback the teachers give on 
students’ errors, which could be either direct or indirect. Direct or indirect 
here are the ways in giving feedback to the students’ writing.
74
 
The researcher had given comment, mark, signal, note and 
response in the written form on the students writing. Then, it was followed 
by the suggestions to their writing. The researcher made codes to do the 
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correction of the students’ writing. She gave an underline to the wrong 
grammatical structure and also put a code on it. This helped the students to 
identify errors they made so that it would be easier for the students to 
revise their writing. Besides, she also gave comment in Indonesian in 
order to help the students understand the researcher’s intention. This is 
supported by Brown’s statement that in your evaluation of student writing, 
the most instructive evaluative feedback you can give is your comments, 
both specific and summative, regarding the student’s work.
75
 
In this research the researcher utilized direct corrective feedback 
combined with explicit oral corrective feedback. When the students made 
errors on their writing the researcher directly gave the correction. For 
example, the students wrote “the situation in the Surabaya zoo is very 
crowded at that time”. Then, the researcher gave circle on word “is” and 
gave the correct to-be by writing “was”. Then, gave a note in Indonesia 
“simple past = was/were untuk nominal sentence dan V2 untuk verbal 
sentence”. This strategy is supported by Bitchener and Ferris statement on 
their book that stated direct correction may take a variety of forms. In a 
writing course, the most major categories of direct corrections are cross-
outs or rewrites of, or addition to, the students’ original text.
76
 
The students could produce their own ideas in writing their past 
experience. The researcher had chosen the easiest topic that was past 
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experience. Then, the researcher asked them to bring the picture to 
provoke their idea. The students were interested and enthusiastic in telling 
their past experience based on the picture they brought. The first they told 
their experience to their pair alternately. Then, they wrote it on their book 
easily. Brown stated that meaningful learning is paramount as you try to 
get your students involved in topics of interest and significance to them 
and in authentic writing tasks.
77
 
Corrective feedback showed positive progress of the students’ 
writing achievement. The students were able to construct sentences 
correctly. In this case, the sentences they constructed were based on the 
researcher’s explanation and examples. The researcher explained to them 
which sentences were wrong and showed them the correct form. The 
positive progress of students’ writing achievement was also the 
enrichment of students’ vocabularies which happened during the process 
of writing. This is supported by Lee’s study that found some students like 
receiving teacher’s response by giving marks to the error because the 
students will know which one should be avoided in the next assignment.
78
 
This research also evaluated and assessed the students’ writing 
achievement at senior high school level focusing on vocabulary (regular 
and irregular verbs), grammar/tenses (simple past tense) and mechanic. 
The students were able to write simple sentences correctly using past tense 
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in one paragraph. They also could identified irregular and regular verbs 
and they were able to write one single topic in one paragraph. This was 
accordance with what stated by Zemach that a paragraph is a group of 
sentences about a single topic.
79
  
The students’ writing achievement got improvement in some 
aspects. Those are grammar, vocabulary, and mechanic while content and 
organization are not included. Before implementing corrective feedback 
strategy, the students wrote incorrect grammar. They wrote “I’m went 
holiday to Bali with my family”. Then, after given corrective feedback 
twice they could write the correct sentence. They could write recount 
paragraph in a correct use of tense. As we know that grammar is important 
to form and arrange correct sentences. This is supported by Chomsky in 
Richards stated that the knowledge of grammar underlying our ability to 
produce and understand sentences in a languange.
80
  
They also wrote incorrect vocabulary for example taked, shaked, 
sleepped etc. Then, after given corrective feedback they could write the 
correct vocabulary. The researcher emphasized more on grammar, vocab 
and mechanic because Richard stated that vocabulary is one of the most 
obvious components of language and without vocabulary nothing can be 
conveyed, this proves how importance of vocabulary learning is.
81
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The students also got improvement on mechanic (capitalization). 
Before given corrective feedback they did not write capital letter in the 
first word of sentence, after full stop, when wrote the name of person, 
place and so on. Then, after given corrective feedback, they could write it 
correctly. Gouzerh stated that the first word of a sentence is always 
capitalized. Proper nouns are always capitalized. If the proper noun is the 
name of a nation, the corresponding nouns referring to the nations people 
and language are also capitalized.
82
  
However, teaching writing by using corrective feedback had the 
advantages and disadvantages. The advantage of using corrective feedback 
in this research was the students could know their errors. They could 
correct their errors directly because the researcher had given corrective 
feedback such as giving a note or comment or response in the written 
form. The researcher also gave feedback orally. The researcher explained 
the most students’ error that often appeared. It purposed in order to remind 
the students not to repeat the same errors. The statement above is related to 
Karim and Ivy’s statement that feedback can help students to review their 




In contrast, using corrective feedback in teaching writing also had 
the disadvantage. The researcher found that direct corrective feedback 
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could give the direct correction that make the students’ directly understand 
their error at that time. They could forget it in the next meeting if they did 
not open the note which was given in the previous meeting. Related to this 
problem, Karim and Ivy stated that the learners who receive correction in 
the form of direct corrective feedback will be able to remember at that 
time.
84
 To overcome the disadvantage the researcher had found the 
solution. When doing the test, the students could use the result of their 
writing that had been given corrective feedback as a reference. Thus, they 
would remember and not repeat their errors anymore. 
The improvement of students’ writing achievement could be seen 
from the students’ achievement in improving the writing based on the 
feedback given by the researcher. The improvement of students’ writing 
achievement could also be seen from the changing of the mean score. The 
mean score of the writing test was 75. Meanwhile, the mean score of 
preliminary research was 64,72. The percentage of the students in the first 
data which obtained from the teacher in the preliminary study was 20% to 
70% after implementing the action. From the mean score which was 60 
became 75 and from 5 students who reach the minimum score to 15 
students. It showed that there was an improvement although it was not the 
best achievement. The implementation of teacher’s feedback in writing 
gave contribution in improving students’ writing competence.  
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CONCLUSION AND SUGGESTIONS 
 
A. Conclusion 
Based on the result of the study, the researcher concluded that 
teaching writing by using corrective feedback strategy in one cycle could 
improve the students’ writing achievement. There improvement was from 
the students’ writing score. The improvement was from 20% students who 
got score above 75 with 64,72 as the average score in the first data to 71% 
of the research subjects who got score above 75 in the first cycle with 75 
as the average score.  
The aspects of writing which got improvement after implementing 
corrective feedback strategy were vocabulary, grammar (tenses) and 
mechanic (capitalization). The students could improve their knowledge 
about grammar especially in simple past based on the feedback given by 
the teacher. The researcher gave an underline to the wrong grammar 
structure and also put a code on it. This helped the students to identify 
errors they made so that it would be easier for the students to revise their 
writing. The students vocabulary also improved because they had to write 
a recount paragraph by using the pattern of simple past tense. The students 
also could write capitalization correctly. Therefore, the result above 
showed that the students’ writing achievement got improvement and this 








After conducting this research, the researcher offered several 
recommendations for the English teacher and the future researchers as 
presented as follows:  
1. For the English teacher  
The teacher could use teacher’s direct corrective feedback strategy 
continuously in every writing assignment because the result of this 
research could improve the students’ writing achievement.   
2. For Future Researchers   
Other researchers could use this strategy to improve the students’ 
writing skill focused more on content and organization. Since, this 
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Tittle Variable Indicator   Source of data Research Method General Question 






















1. Content   
2. Organization  
3. Vocabulary 
4. Grammar  
5. Mechanic   
 
a. Asking the students to 
write the recount text 
about their past 
experience. 
b. Correcting it by 
giving corrective 
feedback and some 
explanations or notes 
on the students’ work.  
c. Underlining the 
incorrect grammar  
d. Explaining the 
students’ error which 
mostly students get 
the error on it. 
e. Asking the students to 
revise it and the  
Primary data 






a. Interview data 
b. Documentation data 
c. Field Note  
 
1. Research Design : 
Classroom Action and 
Research 
2. Data collection method: 
a. Writing test 
b. Interview 
c. Document review 
3. Data analysis technique 
the mean of the students’ score: 




Mx : the students mean score 
X : the sum of the score all     
students 
N : the number of students 
The result of students writing : 
        E = 
 
 
 x 100% 
E : the percentage of students   who 
achieve the minimum standard score 
n : the number of students who    
achieved the minimum score 
N : the total number of students 
 
How could 
corrective feedback  
improve the 
students’ recount 
text writing at tenth 




1 2 3 4 5 6 
  students may ask 
everything about their 
error. 
 
 4. Criteria of Success 
- Students reach the minimum 
score (75) are equal to or 
higher than 60% of total 
students in the research 






RENCANA PELAKSANAAN PEMBELAJARAN 
 
Nama Sekolah  : MA AL-QODIRI 
Mata Pelajaran  : Bahasa Inggris 
Kelas/Semester   : X IPA 2 
Tahun Pelajaran  : 2019/2020 
Materi     : Recount text (past experience) 
Alokasi Waktu  : 2 x 40 Menit (2 pertemuan) 
 
A. Kompetensi Inti 
1. Menghargai dan menghayati ajaran agama yang dianutnya. 
2. Menghargai dan menghayati perilaku jujur, disiplin, tanggung jawab, 
peduli  (toleransi, gotong royong), santun, percaya diri, dalam 
berinteraksi secara efektif  dengan lingkungan social dan alam dalam 
jangkauan pergaulan dan keberadaannya. 
3. Memahami pengetahuan (faktual, konseptual, dan prosedural) 
berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, 
seni, budaya terkait fenomena dan kejadian tampak mata. 
4. Mencoba, mengolah, dan menyaji dalam ranah konkret (menggunakan, 
mengurai, merangkai, memodifikasi, /dan membuat) dan ranah abstrak 
(menulis, membaca, menghitung, menggambar, dan mengarang) sesuai 
dengan yang dipelajari di sekolah dan sumber lain yang sama dalam 
sudut pandang / teori.  
 
B. Kompetensi Dasar 
3.7 Membedakan fungsi sosial, struktur teks, dan unsur kebahasaan 
beberapa teks recount lisan dan tulis dengan memberi dan meminta 
informasi terkait peristiwa bersejarah  sesuai dengan konteks 
penggunaannya. 
4.7   Teks recount bersejarah. 
  4.8 Menangkap makna secara kontekstual terkait fungsi sosial, struktur 
teks, dan unsur kebahasaan teks recount lisan dan tulis terkait 
peristiwa bersejarah. 
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4.9 Menyusun teks recount lisan dan tulis, pendek dan sederhana, terkait 
peristiwa bersejarah, dengan memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan, secara benar dan sesuai konteks. 
 
C. Indikator Pencapaian Kompetensi 
1. Mengidentifikasi structure text pada recount text 
2. Mengidentifikasi language feature (past event) pada recount text 
3. Menentukan fungsi/ tujuan recount text 
4. Menentukan makna kata atau kalimat dalam recount text 
5. Menyusun kalimat kalimat menjadi paragraf yang berbentuk recount 
tentang past experience 
6. Menyusun teks tulis recount sederhana tentang past experience 
 
D. Tujuan Pembelajaran ` 
1. Siswa dapat menyusun kalimat acak menjadi sebuah paragraf yang 
baik dan benar dalam bentuk recount tentang past experience.dengan 
baik dan benar. 
2. Siswa dapat menulis teks recount tentang past experience sesuai 
dengan text structure dari text recount. 
 
E. Materi Pembelajaran 
1. Definition of Recount Text 
Recount text is one of easier non-fiction text types because it focuses 
on telling what happened. It is a way of retelling an important event or 
describing an experience that you have had to others, such as a school 
trip or a funny experience. 
2. Structure of Recount Text 
a. Orientation, telling the participants who were involved, the setting 
where the event took place and when it happened. 
b. Events, telling what happened or the events in chronological order 
c. Reorientation, summarizing the events or a closing statement. It 
can also be the writer’s subjective feeling concerning the events. 
3. Language features of Recount Text 
a. Using simple past tense (subject + V2) 
Pattern of simple past 
(+) S + V2 + O 
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(-) S + did not + V1 + O 
(?) Did + S + V1 + O ? 
Time signal    
Yesterday    




b. Focus on temporal sequence. Recounts are written in chronological 
order. We also use time connectives to introduce each section, such 
as first, then, afterward, before, when, at last, finally. 
c. Focus on spwcific participants. Recounts are written in the first 
person. It means we use pronouns such as “I” and “we”. 
4. Topik : past experience and unforgettable moment 
 
F. Strategi Pembelajaran 
Strategi yang digunakan adalah kombinasi antara direct 
dan oral corrective feedback. Langkah-langkah menggunakan corrective 
feedback : 
1. Peneliti menjelaskan definisi, struktur teks tentang recount text dan 
juga language features recount text dan memberikan contoh tentang 
recount text dengan topik past experience. 
2. Sebelumnya peneliti menyuruh siswa untuk membawa foto tentang 
pengalaman mereka misalnya foto siswa pada saat liburan di pantai 
atau ditempat wisata lainnya. 
3. Kemudian peneliti menyuruh siswa untuk menulis secara bebas 
tentang pengalaman pribadi mereka berdasarkan foto yang mereka 
bawa. 
4. Setelah itu tulisan mereka dikumpulkan dan peneliti memberikan 
corrective feedback dengan cara memberi lingkaran atau garis bawah 
pada tulisan yang kurang benar dan memberikan pembenaran dengan 
sedikit catatan. 
5. Peneliti mengidentifikasi kesalahan apa yang sering muncul pada 
lembar tulisan siswa, misalnya kebanyakan siswa keliru dalam menulis 
noun phrase, kesalahan dalam menulis grammar dan lainnya. 
6. Lembar tulisan siswa yang telah diberi written corrective feedback 
dibagikan kepada siswa. 
7. Kemudian, peneliti memberi feedback dengan cara menjelaskan secara 
lisan tentang kesalahan siswa yang telah diberi written corrective 
feedback. Namun peneliti hanya menjelaskan kesalahan siswa yang 
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sering muncul atau mayoritas. Selebihnya siswa secara bebas 
menanyakan tentang koreksi yang ada di lembaran mereka yang belum 
mereka mengerti. 
8. Siswa merevisi tulisannya. 
 




Aktifitas Pembelajaran Waktu 
Pre-activity  - Guru memberi salam, selanjutnya  menanyakan kabar 
peserta didik 
- Guru mendata kehadiran siswa 
- Guru menyampaikan tujuan pembelajaran kepada siswa 
- Siswa memperhatikan apa yang disampaikan oleh guru. 
 
5 menit 
Whilst-activity  Observing  
- Guru menyampaikan materi tentang recount text. 
- Guru menjelaskan materi tentang simple past yang 
digunakan untuk menulis recount text 
- Guru menunjukkan contoh tentang recount text kepada 
siswa. 
- Siswa mengamati ciri-ciri kalimat recount text (fungsi 




 Questioning  
- Guru bertanya kepada siswa mengenai materi recount 
text yang sudah dijelaskan untuk mengetahui sejauh 




- Guru memberikan beberapa contoh tentang recount text 
yang berkaitan dengan past experience. 
- Siswa sebelumnya sudah disuruh untuk membawa 
gambar atau foto mereka ketika sedang berlibur disuatu 
tempat wisata atau foto mereka saat mengikuti kegiatan 
sekolah, lomba dan lain sebagainya yang berkaitan 
dengan pengalaman yang telah mereka lakukan. 
- Dengan gambar yang mereka bawa, siswa diharapkan 




- Siswa menganalisa gambar yang mereka bawa. 
- Siswa diminta untuk berpasangan dengan teman 
sebangkunya menceritakan pengalaman mereka 
berdasarkan gambar yang mereka bawa.  
- Kegiatan ini bertujuan untuk memunculkan ide siswa. 
5 menit 
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Creating  
- Siswa disuruh menulis satu paragraf berdasarkan foto 
yang mereka bawa tentang recount  dengan topik past 
experience yang berisi minimal 8 kalimat dalam waktu 
kurang lebih 40 menit kemudian dikumpulkan. 
40 
menit 
Post-Activity - Guru memberi penguatan dengan menyampaikan materi 
yang dipelajari 
- Siswa dengan guru membahas kesulitan yang dihadapi 
siswa selama pembelajaran 
- Siswa dibimbing oleh guru menyimpulkan materi yang 
dipelajari 
- Guru menyampaikan materi yang akan dibahas 
pertemuan selanjutnya sebelum menutup pelajaran hari 
ini 









Aktifitas Pembelajaran Waktu 
Pre-activity  - Guru memberi salam, selanjutnya  menanyakan kabar 
peserta didik. 
- Guru mendata kehadiran siswa 
- Guru menyampaikan tujuan pembelajaran kepada siswa 
- Siswa memperhatikan apa yang disampaikan oleh guru. 
 
5 menit 
Whilst-activity  Observing  
- Guru memberikan hasil tulisan siswa yang telah diberi 
corrective feedback 
- Guru menjelaskan kesalahan dalam tulisan siswa yang 
sering muncul atau yang sering dilakukan dalam menulis 
10 
menit 
 Questioning  
- Siswa diberi kesempatan untuk bertanya mengenai hasil 





- Siswa merevisi tulisan mereka yang telah diberi 
corrective feedback 
- Guru mendampingi siswa untuk merevisi  
10 
menit 
 Creating  
- Guru meminta siswa untuk menulis tentang recount text 
dengan topik yang sama dan judul yang berbeda 
40 
menit 





- Siswa dengan guru membahas kesulitan yang dihadapi 
siswa selama pembelajaran 
- Siswa dibimbing oleh guru menyimpulkan materi yang 
dipelajari 
- Guru menyampaikan materi yang akan dibahas 
pertemuan selanjutnya sebelum menutup pelajaran hari 
ini 




H. Penilaian Penulisan 
No Aspects Score 
1 2 3 4 
1 Content      
2 Grammar      
3 Vocabulary      
4. Organization     
5. Mechanic      
 
I. Media/alat, bahan, dan Sumber 
a. Media: white board, boardmarker, students’ picture related to the past 
experience 
b. Sumber belajar: teacher’s handbook. 
 
 
Jember, .......................... 2020 




...................................   ......................................... 




Recount paragraph (past experience) 
A Trip To Borobudur Temple 
Last week, I spent my holiday in Jogjakarta. I went to Borobudur 
Temple. My family and I went there early morning. We went to Borobudur 
Temple by private car. 
 I had prepared everything before we went to Jogja. While we were driving, 
we could see some beautiful views of mountains, forests, and waterfalls. My 
family and I arrived at Borobudur Temple at 11:30 in the afternoon. There, I 
saw many tourists. Borobudur Temple was crowded in that holiday vacation. I 
could learn and practice speaking English with one of foreign tourists. His 
name was Jack. He was very friendly. 
 It was my first time to speak English with foreign tourist.  
We went back at 04:30 in the evening. It was a very interesting vacation.
1
 
My Bad Day on Sunday 
I had a terrible day yesterday.   
First, I woke up an hour late because my alarm clock didn’t go off. Then, I 
was in such a hurry that I burned my hand when I was making breakfast. 
After breakfast, I got dressed so quickly that I forgot to wear socks. Next, I 
ran out of the house trying to get the 9:30 bus, but of course I missed it. I 
wanted to take a taxi, but I didn’t have enough money.  
Finally, I walked the three miles to my school only to discover that it was 
Sunday!                
I hope I never have a day as the one I had yesterday.
2
  
Meeting a Star 
On Saturday morning at 9:30, I was walking down Sunda Street, 
looking for a record store.  
A man stopped me and asked me the way to the Hyatt Hotel. I wasn’t sure 
exactly where it was, but I walked with him to the end of Sunda Street. He 
was very friendly, and his face looked so familiar. Then I remembered where 
the Hyatt was and told him how to get there. He thanked me and tried to give 
me something. I thought it was money. I said ‘no’ at first, but he really 
wanted me to have it, so I took it. I found the record store and listened to a 
few records. D’Masive had a new record that was number two in the top 
twenty. I decided to buy it. I looked in my bag for my wallet and found a 
piece of paper the man gave me. It was a photo. 
 I was so surprised! He was a singer in D’ Masive.
3
   
                                                          
1
 Zhafran Ghani, “contoh recount text”, https://ekspektasia.com/contoh-recount-text-
pendek/#A_Trip_To_Borobudur_Temple (10 February 2020) 
2
 Zhafran Ghani, “contoh recount text”, https://ekspektasia.com/contoh-recount-text-
pendek/#My_Great_Day_of_Proposing_Girl (10 February 2020) 
3
 Zhafran Ghani, “contoh recount text”, https://ekspektasia.com/contoh-recount-text-
pendek/#Meeting_a_Star (10 February 2020) 
digilib.iain-jember.ac.id — digilib.iain-jember.ac.id — digilib.iain-jember.ac.id — digilib.iain-jember.ac.id — digilib.iain-jember.ac.id — digilib.iain-jember.ac.id
Appendix 5 
Media atau gambar 
 
 
     
    




The Result of Inteview 
Time and place of interview 
1. Day/date : Thursday, 12th of December 2019 
2. Place  : in front of MA Al Qodiri’s office  
3. Time  : 10.00 - finish 
Note  
R  : Researcher 
ET : English Teacher 
THE SCRIPT OF INTERVIEW WITH THE ENGLISH TEACHER 
 
R    : Bu, apakah writing skill siswa masih rendah atau ada masalah? 
ET  : iya mbak, siswa disini writingnya rendah sekali. 
R    : menurut ibu apa yang menjadi penyebabnya bu? 
ET : siswa disini penguasaan vocabnya masih minim karena mereka itu susah 
sekali mbak disuruh bawa kamus waktu pelajaran bahasa Inggris alasannya 
berat. Grammarnya juga masih acak-acakan, mereka kadang masih bingung 
mengenai verbal dan nominal sentence itu lo mbak. Kadang pada kalimat verbal 
mereka tambahkan to be. 
R : oh gitu bu, apakah ibu sering menyuruh mereka untuk menulis misal 
materinya tentang deskriptif teks kan di KI-KD the students diharapkan bisa 
menyusun teks bu? 
ET : jarang sih mbak, karena siswa disini ya gitu mbak namanya anak pondok 
susah disuruh mengerjakan tugas hanya beberapa saja yang memperhatikan. 
Biasanya kalau materinya tentang teks gitu saya menyuruh mereka untuk 
mentranslate contoh teks yang saya berikan. Kemaren pernah sih mbak saya 
suruh nulis tentang diri sendiri ya begitu mbak grammarnya masih acak-acakan. 
R : bagaimana ibu menilai writing siswa bu? Apakah ada strategi tersendiri? 
ET : ya tulisan mereka saya baca terus saya kasi tanda menggunakan pen merah 
kalau ada yang salah terus saya kasi nilai dan saya bagikan ke mereka. 
R : kira-kira berapa siswa atau berapa persen bu siswa yang mampu menulis 
dengan baik atau lumayanlan bu menurut ibu? 
ET : kalau di kelas X IPA 2 itu yang pinter dan lumayan bisa itu ada ini mbk 
(sambil membuka data nilai siswa dan menunjukkan siswa yang mampu menulis 
dengan baik) 
R : oh berarti kurang lebih ada 5 siswa ya bu dalam satu kelas yang lumayan  
ET : iya mbak 
R : kalo boleh saya ingin mengimplementasikan mengenai strategi corrective 
feedback untuk meningkatkan writing siswa. Bagaimana menurut ibu? 
ET : oh boleh sekali mbak dengan senang hati, dengan adanya strategi baru 
mungkin anak-anak lebih semangat dan juga dapat meningkatkan nilai writing 
siswa. Saya malah senang kebetulan juga saya mau cuti melahirkan mbak, jadi 
mbak bisa menggantikan saya mengajar untuk sementara waktu. Terserah mbak 
mau dibuat seperti apa. Ini nilai siswanya mbak, ini bukan nilai writing sih mbak 
ini ya nilai keseluruhan. Nanti yang dipake penelitian kelas X IPA 2 saja. 
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R : oh nggeh bu siap. Kalau begitu terimakasih banyak nggeh bu atas waktu dan 
kesediaan ibu untuk saya interview dan terimakasih sudah memberi izin kepada 
saya untuk melakukan penelitian disini. 





Daftar Nilai Siswa 
(students’ achievement in preliminary research) 
 
Kelas    : X IPA 2 
Mata Pelajaran  : Bahasa Inggris 
Semester   : Ganjil  
 
NO NIS NAMA NILAI 
1. 90027 Ali Fikri 50 
2. 90028 Alvi Nur Laili 65 
3. 90029 Andriani Mirvatul H. 67 
4. 90030 Candra Eko Wahyudi 60 
5. 90031 Devi Diyah Rohani 68 
6. 90032 Fitria Nadiatus Solehah 76 
7. 90033 Fitiatul Munawaroh 65 
8. 90034 M. Alil Baihaqi 55 
9. 90035 M. Manshur 62 
10 90036 M. Nur Azmi Amrullah 50 
11. 90037 Maulidiyah Zumrotun Najiyah 78 
12. 90039 Muhammad Ma’sum Hasuri T. 52 
13. 90040 Mutiara Afkarina Agustin 64 
14. 90041 Nabila Aulan Nafisah 68 
15. 90042 Nadiah Kholifatuz Zahro 68 
16. 90043 Rafli Kurniawan 66 
17. 90044 Rifa Maulida Nur Cahyani 75 
18. 90045 Risa Safitri 60 
19. 90046 Rowina Heni Purwati 66 
20. 90048 Siti Nur Hasanah 65 
21. 90049 Siti Nur Holizah 60 
22. 90050 Ummi Rosyidah 64 
23. 90051 Vina Nur Usroti 75 
24. 90052 Zainul Mazidi 55 






KISI – KISI WRITING TEST KELAS X IPA 2 SEMESTER GENAP 
 TAHUN PELAJARAN 2019 / 2020 
MA AL-QODIRI 
Jenjang  : MA 
Mata Pelajaran : Bahasa Inggris 
Kelas/Semester : X / 2 
Silabus   : K – 13 Revisi 2017 
Penyusun kisi – kisi  : Rima Rohmatul Bariroh 
 





. 4.9 Menyusun teks 
recount lisan dan tulis, 




sosial, struktur teks, dan 
unsur kebahasaan, 























NASKAH SOAL TES BAHASA INGGRIS SEMESTER GENAP  
TAHUN AJARAN 2019/2020 MA AL-QODIRI 
 
Mata pelajaran   : Bahasa Inggris  Hari/Tanggal :  
Kelas / Semester : X/ 2   Waktu           : 50 Menit 
Nama      :    Guru           : Rima Rohmatul Bariroh 
        Siska Andriani, S.Pd 
 
Make a recount paragraph which consists of at least 10 sentences 
around 100 words including the orientation, event and re-orientation 


















This kind of test uses objective scoring rubric because the type of the test is 
written. The researcher can use this kind of the method: 
The scoring rubric of students’ recount text writing 
 





Aspects Level Criteria Descriptions 
1 2 3 4 
Content 30-27 EXCELLENT TO 
VERY GOOD 
Relevant to assigned topic, 







Mostly relevant to the topic, 
event stated only sketchy, ideas 




FAIR TO POOR Adequate development of topic, 
event only sketchy. 
 
 16-13 VERY POOR Event is not stated, serious 
irrelevance or inaccuracy, 






Orientation gives essential info 
(time, place, & participants), 
event mentioned, show part of 
reorientation but the reader still 






Orientation gives some 
information, does not show one 
part of the orientation, e.g: there 
is no place therefore the reader 
has not received the complete 
information from the story, 
events only sketchy, end the 
story with short comment but 
the reader still get the idea of 
the story. 
                                                          
4
 Arthur Hughes, Testing for Language Teachers (Cambridge University Press, 2003), 104. 
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FAIR TO POOR Orientation gives a little 
information, some necessary 
background omitted, event only 
sketchy, end the story with short 
comment but the reader gets 
little confused to get the idea of 
the story. 
 9-7 VERY POOR Missing or weak orientation, 
directly explains the event 
without orientation, no 
background provided, no 
reorientation, end the story 
without any comments, signals 
or summary. So, the reader does 






Vocabulary choice is 
appropiate, the paragraph shows 
that the usage of words such as 
noun, verb, conjunction and 
adjective is used appropiately. 
 17-14 GOOD TO 
AVERAGE 
There are 2-4 errors of words 
form such as noun, verb, 
conjunction and adjective show 
in the paragraph but the 
meaning is not abscured. 
 13-10 FAIR TO POOR There are 5-7 errors of words 
form such as noun, verb, 
conjunction and adjective show 
in the paragraph but it 
influences the meaning. 
 9-7 VERY POOR There are 5-7 errors of words 
form such as noun, verb, 
conjunction and adjective show 
in the paragraph but it 





All sentences are mostly correct 
in form of past tense, no serious 





Mostly complete sentences, 






1 2 3 4 
 17-11 FAIR TO POOR There are 4-6 errors in form of 
past tense, it rarely influences 
the meaning 
 10-5 VERY POOR Reader seriously distracted by 
grammar error, there are 7-9 
errors in form of past tense. 
Mechanic 5 EXCELLENT TO 
VERY GOOD 










the paragraph shows that there  
are 2-3 mistakes in using period, 
comma, capitalization but the 
paragraph is still easy to read. 
 3 FAIR TO POOR The paragraph shows that there 
are  4-5 mistakes in using 
period, comma, capitalization 
 2 VERY POOR The paragraph shows that there 






Presensi Siswa Kelas X IPA 2 
No NIS NAMA 
1. 90027 Ali Fikri 
2. 90028 Alvi Nur Laili 
3. 90029 Andriani Mirvatul H. 
4. 90030 Candra Eko Wahyudi 
5. 90031 Devi Diyah Rohani 
6. 90032 Fitria Nadiatus Solehah 
7. 90033 Fitiatul Munawaroh 
8. 90034 M. Alil Baihaqi 
9. 90035 M. Manshur 
10 90036 M. Nur Azmi Amrullah 
11. 90037 Maulidiyah Zumrotun Najiyah 
12. 90039 Muhammad Ma’sum Hasuri T. 
13. 90040 Mutiara Afkarina Agustin 
14. 90041 Nabila Aulan Nafisah 
15. 90042 Nadiah Kholifatuz Zahro 
16. 90043 Rafli Kurniawan 
17. 90044 Rifa Maulida Nur Cahyani 
18. 90045 Risa Safitri 
19. 90046 Rowina Heni Purwati 
20. 90048 Siti Nur Hasanah 
21. 90049 Siti Nur Holizah 
22. 90050 Ummi Rosyidah 
23. 90051 Vina Nur Usroti 
24. 90052 Zainul Mazidi 













The Students’ Writing Test Score  
No  Nama Students’ 
score 
 Inter-rater  
Rater Researcher 
1. Ali Fikri 69 70 70 
2. Alvi Nur Laili 72 69 71 
3. Andriani M. H. 75 75 75 
4. Candra Eko W - - - 
5. Devi Diyah R 76 76 76 
6. Fitria Nadiatus S 76 75 76 
7. Fitiatul M 75 76 75 
8. M. Alil Baihaqi 67 68 68 
9. M. Manshur 74 75 75 
10 M. Nur Azmi A 69 70 70 
11. Maulidiyah Z. N 86 84 85 
12. M. Ma’sum H.T. 71 70 71 
13. Mutiara Afkarina  77 77 77 
14. Nabila Aulan N - - - 
15. Nadiah K. Z 77 78 78 
16. Rafli Kurniawan - - - 
17. Rifa Maulida N. 79 79 79 
18. Risa Safitri 79 77 78 
19. Rowina Heni P - - - 
20. Siti Nur Hasanah 75 77 76 
21. Siti Nur Holizah 77 78 78 
22. Ummi Rosyidah 75 76 76 
23. Vina Nur Usroti 76 75 76 
24. Zainul Mazidi 69 70 70 
25. Musayadah  81 80 81 
 Total  1574 1569 1577 
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 In this research, the final score was gained from the division between the 
score from English teacher and researcher. It called inter-rater score. 
 The researcher calculated the data from final score by the formula below : 
 






    
  
  
M = 75,09 
   








 x 100% 




M = The average of students score (mean) 
   = The sum of score 
N = The number of students. 
 
Notes:  
E : The percentage of student who achieved minimum  
standard score 
n : The number of students who achieved the minimum 
score 




Photos of the Research 
 
 
The researcher did an interview with the English teacher 
 
 







The researcher walked around the class 
 
 





The researcher explained the material 
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 Name     : Rima Rohmatul Bariroh 
 NIM     : T20166068 
 Gender     : Female 
 Place, Date of Birth   : Banyuwangi, January 11th 1997 
 Address    : Dsn. Krajan RT 01 RW 09 Ds. Pakistaji  
                                                   Kec.  Kabat Banyuwangi 
 Religion     : Islam 
 Department/Major Courses  : Language Education/English Department 




2001 – 2003 : TA Muslimat An-Najahiyyah Pakistaji 
2003 – 2009 : MI An-Najahiyyah Pakistaji 
2009 – 2012 : SMPN Manbaul Falah Singojuruh 
2012 – 2015 : SMK Darussalam Blokagung  
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